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~ Program Overview .

o s -
- . .

PURPOSE: Increase the number and guality of youth-oriented 'ptevemion programs that are .
implemented by alcoholism service agencies.

TRAINING Ct R
OBJECTIVES: Assist participants to:

. e devélop individual céncepu of prevention that can be implemented in their
. _ own agencies; *

o

® recognize and distinguish among attitudes toward youth, toward drinking, and
. ol ' toward drinking by young people, those that will impede and those that will
\ T e promote effective prevention programing;

T e recognize and dml;lguhh interpersonal communication styles that will impede —
\ : . ' and those that will promote effectiveness in working with youth; > .

. -@ identify and describe a problem focus for a prevention program that responds
\ - ' to identified community needs; .

! . \ .
. ® identify and describe a prevention programing strategy appropriate in achieving
the goal(s) of a program to meet these needs.

COURSE : .
MATERIALS: ® Planning a Prevention Program: A Handbook for the Youth Worker in an Alco-
. hol Service Agency (participant’s take-home reference; also used as a primary
resource for trainer preparation)

o Trainer Manual (includes evaluation instruments and masters for handouts and
overhead transparencigs) .

o Session Outline Cards {notes for trainer use during sessions)

® A 16.mm film (available for rent from National Audiovisual Center)

TARGEY

GROUP:. This program is designed for persons in alcohol service agencies who arc responsi-
ble for planning and implementing prevention programs for youth. The training is
most appropriate for the person who is just starting to plan a prevention program
and who has only minimal experience in prevention work with youth. It is pre-
sumed that participants will have knowledge of the effects of alcohol use and
abuse as a prerequisite for this training program.

AN
(Continued on back cover) .
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Tolephone: (703) §27.5757 -

This publicaticn was prepared by the National Center for Alcohol Education under contract number ADM 281-75-0013
from the National Institute on Alcohol Abuse and Alcoholism. NCAE is administered for NIAAA under this contract
by University Research Corporation. All statements herein do not necessarily reflect tite opinions, official policy, or
position of the National Institute on Alcohol Abuse and Alcoholism; Alcohol, Drug Abuse, and Mental Healt:: Admin-
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You, Youth, and Prevention, a training modél developed
by the National Cgnter for Alcohol Education (NCAE)

. in cooperation with the Area Alcohol Education and

Training Programs. (AAETP), is designed to meet the
needs of alcoholism service workers as identified in data
gathered by the AAETPs. Requests for a program of this
type to assist local agency staff in planning, programing,
and implementing prevéntion programs for youth
emerged at the grassroots level in all four AAETP areas,
and NCAE’s work resulted from this nationally expressed
need.

Through a survey, NCAE and field team members deter-
mined that two integrally related products should be
developed. One, a written document, would *lay out a
foundation of knowledge for work with alcohol ‘abuse
prevention for youth.” The second, a shért, action-
oriented training model, wouid include attitude explora-
tion and skill development. The realization of the first is
Planning a Prevention Program: A Handbook for the
Youth Worker in an Alcohol Service Agency (the hand-
book). The second is the training program, “You, Youth,
and Prevention.” While the handbook has utility as an
independent pianring resource for local agencies, the

" two products are integrally related in the 14-hour train-
" ing design.

4

The NCAE staff initially conducted a literature search

and wrote the handbook, Planning a Prevention Program.
The training activities then were designed in consultation
with the four AAETPs and with alcoholism field personnel

‘who are responsible for trilnlng in their own agencies.

This team approach to model development and field
demonstration of the training model brought local experi-

. ence and penpectives to the project.

Pilot field tests involving trainers with a wide range of
professional educatiqs and experience were held in three
of the four AAETP areas. Field demonstrations were
formally evaluated to assess participant iearning, to see
whether the training met the needs of the participants,
and to assess eventual impact of the training on alcohol
service agencies.

The model has been revised since the pilot demonstrations
to improve its gffectiveness from an educational point of
view and to incorporate refinements that make the
trainer’s task as smooth and problem free as possible.
Use of the accompanving materials as suggested in this
manual should result in Jearning experiences that imp#tt
useful knowledge, skills, and insights.

Natioral Center for Alcohol Education
Nativnal Institute on Alcohol Abuse and Alcoholism

-7
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This training program and the accompan‘ying handbook
‘are designed to help staff members of alcohol service
.  agéncies start prevention programing within the agency.
.The learning experiences will assist planners as they
“** ~-explore means to implement new prevengion ‘programs
or improve existing efforts.

The suggested model comprises 14 hours of training
activities in four 3%-hour sessions, which encompass:

® exploring concepts of prevention,
® improving communications,

® selecting a problem focus for a pilot prevention
program, and

@ selecting a prevention strategy.

The instructichal methods range from lectures to discus-
‘sion, problem-solving exercises, role plays, and simula.
tions. The planned sessions also include viewing of a
16-mm film availabie through a rental source. Also
suggested are enrichment activities that may be used to
supplement or replace suggested session activities or may
be sponsored as evening events.

-

This package contains: _ -
® Trainer Manual
® Session Outline Cards

® Planning a Prevention Program: A Handbook for
. the Youth Worker in an Alcohol Service Agency

Other needed materials include the film, “The Party's
Over,” which is available through the National Audiovisuai
Center (see p. 3 tor more intormation).

The Trainer Manual provides information about preparing
for, managing, and conducting the program. In this
section of the manual, you will find general introductory
material about the training program, and in section |1, a
detatled “walk-through" of each session. This Session-
by-Session Guide is supplemented by the Session Outline
Cards, separately bound and designed for use during the

training sessions. . - -

2
Who Can Benefit From This Training?

+ @ Individuals who are or will be responsible for
planning, implementing, and maintaining a pre-
vention program for youth in an alcoholism e

+ service agency are the primary target audience.
The training should benefit both those who aré
planning such a program and.those who want to
improve an existing effort.

‘® Others who work with youth a;\d have an inter:
est in either sponsoring or participating in a
prevention program also will find the training
kelpful, however, trainees need background
knowledge of aicohol abuse Yo take maximum
advantage of the learning experience.

® Appendix B contgins an applicant interest check-
list, which may'gt included in the recruiting
materials, can help prospective participants
determine whether the subject matter and
activities of this training program meet their
individual needs and interests.

§
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Who Can Begt Conduct the Tralning Sesslons?

The trainer orfacilitator selected to present these training
materlals should be able to organize and manage-a training
" program effectively, lead a group dlscussion. present
* Audiovisual materials; and facilitate small. group work.
JRole plays and simulations are given special emphasis’
/ ‘in the sessions. The facilitator should be experienced’in .,

directing these-types of activities. Appendlx A provides a
brief description of the required skills. The package
developers believe that some experience in this area is a
prerequisite if trainees are to receive the maximum benefit

from the Ieaming experience. <

A second important requirement fgr the trainer is a good
background in the concepts of prevention. Knowledge of
and experience in planning and managing prevention
programs in the alcohol field is particularly helpful.
Lacking this ideal combinatig# of expertise in prevention

_ and training skills, the materials.still may be presented
effectively thro.igh use of a training team.or a skilled
trainer assisted by aconsultant who can sérve as a subject.
matter resoutce. Should an individual with considerable
expertise in prevention but lacking recent experience in
traifing elect to present the materials, the information
about training techniques provlded in appendtx A of this
manual may be useful. .

L)

What Kind of Pfeparaﬂdn Is Necessary?

Implied in a trainer’s decision to present this. tralniné ’
program is a willingness to use materials developed by
others and to spend adequate time ma..tering the content

and educational methods.

® Proper trainer preparation will require studying
this manua! and the handbook, previewing all,
of the audiovisual materials to be used, and
:onducting at least one rehearsal or dry run
before actually presenting the workshop.

® In addition to'preparing for presentation of the
wdrkshop, the trainer must be able to assume
or assign the role of program manager to carry
‘out managerial and logistical tasks involved in-
conducting the workshop.

Where Can the Worksbdp Be Conducted?

The training site should be comfortable and attracuve
and must be large enough to accommodate 20 partic.i-
pants for

® |arge-group discussion;
o small-group work; and
® audiovisual presentations.

See appendix A for further discussiun of training site
selection.

*. How Are Workshop Matirials To Be Used?

» [}
L4

° . N
Trainer Manual. The Trainer Manual is designed to belp
_ with the preparation for conducting the sessions. I fle-

* " scribes the training design and sequence of activities,

suggests ‘apreparation procedure, and describes in detail "
each thaining session. The handouts and transparencies NN
toqe used in the sessions are reproduced in the text for .
easy referente. Appendix A-provides refresher material .
on the training techniques and methods, as well as 2 -

brief discussion of management of trainihg.programs. ..
Appendix B contains samy.le recruiting materials. Appen-

dix C includes masters of the handouts and transparencies

to be reproduced. Appendix D contains evaluation e
materials. : L

Session Outline Cards. These ‘cards are designed'for

trainer use during thé workshop. They serve as an gasily .
pomble stedfby-step guida allowing the trainer to move
around the room rather than becoming a captive,lecturer
behind a desk or podium. The cards are merely an out-

line; space is &ovided for notes and key points the

trainer wishes to add for hisor her own use.

The cards follow the same sequence and format foreach - * -
session. The first gives an overview of the training

sequence, including suggested time periods for each - - "
activity. ) ) .

| SESSION | EXPLORING THE CONCEPT OF PREVENTION,,

Training Sequence Overview .

Weicoming remaris snd o of ts (60 e}
Ovarview of taiming program (28 minwtet)

Intraduction of e Sneis and obmctrves (¢ mnuter)

Cottee bresk (14 midutes}

L 6ctutette “Laplormg the € ancept of Prevention’ (4% minutes? . .

ndwitusl Stevity and grip dmueion “Clatrtying Pertonal Contwoty of innhn .
(4% onvin}

G mmary olmmomn'a minutes}

-

g
- - g~ 0>

Totsl ime 3% hours

The next cards specify training goals and participant -
objectives. .

—
. SESSION | EXPLORING THE CONCEPT OF PREVENTION
Godals and Objectives
Sogon t o
® 1 uabinh on SANOReTE candut rve 11 lepning
o Infarm D81 SDIRR of the traming prgrm guals and wquence of s twtws
® FImianse POk pants with the handbond and sts contents
o leindint the 1omept of orevention and the clementy 1f & detimtion ol preveston
© Show hue thew ERMEALS cin bE tramkited inte DIN ‘ALON Yrakeges
Sors0n § 1raumng b o tovis -
© (dentuty by Adme ot l0ost one Rt 1l 1he gartue AT ond 16Bsung WOTF MEmbeny

® 10t the gudis of the teaining progrem
® Relate the grakt 1 the wequem ¢ 0 THimag &t 14

9 ,
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Submn'i cards indicate the media, matgrials, equip-
ment, training methods, and’ wamed m tina room . .

arrangenients for. the sessions. o .
. . g\\ “ o
SESHON ¢ mmmmm
. Methods, Materials, Media, Equlpmem
ﬂ\ MeetmRoomAmrwmts
Moghote . 1
TL 0 imture
) o LUp-pow dacussn =
& (ndwedusl Lnhs -
Masrlahe R
o Nendbook -
& Mandowt A Introdu 1108 Gucde ’
o © Kinsout® Overviw Smoni ¢
o Mandout ., Fow flements Rask (o Actusisjing Aay Deh of Prov

o Hanacut O Personal Cancept of Prevention
. .

2

The remaining cards give:specific instructions on how to
conduct the training activities. Media, materials, and
equipment needs are noted in the left margins of these -
cards as they occur in the training sequence. -

A
. ¥

L ..

SESSION |- m‘_ommconcmcrm

A Weltome trainees 0Ad introduce par 60
¥ Convens ssinn nd piss out oit headouls
3 Introduce youreei! and athes salt members
3 Bnefly doscribe the background of the 1amag program
o utle v-nvmmhmm

0 6rveio0rd by Natonat Conter tor Alcobol Fduation (NCAE] with smntance of Ases

Alohol € ducstion snd trmMmManmmoﬁMMﬂ
AlcoRolusm ontract.

)
© deugned 10 sunt thos who eork with youth » amﬂmumﬂm&d
S0t DOgIam 112 oMot Dreverign of 2k ohol sbine y

. L] tos ned, and
© 103ted By NUAE ia field U1als and 1evined 2y requered

Partlcipanﬁundbook The participants’ text, Planninga -
Prevention Program: A Handbook for the Youth Worker
inan ‘Alcohol Service Agency, is used during the irk-

/shOp but is intended primarily as a take-home reference.

It contains detailed, task-oriented information about”
planning, designing, and implementing a pilot prevention
program and about resources avanlable to program
planners.

Transparencies. Masters for preparing transparencies are
provided in appendix C. Their use aliows the trainer to
present information to the whole group in a simple and
efficient manner. Having inforination ready for display
on a transparency allows continuity in the presentation,

" focuses attention on significant material, and lends

emphasis to the material thus presented. Reproduction
of transparencies and operation of the overhead pro- -
jector are discussed in appendix A

&

Participant handouts. Masters for the participant hand-

~ outs also are in appendix C of this manual.-Copies for
cach pafticnpant must be reproduced before the work-

, shop. Any special duplication instructions for the trainer .

_are printed on the handoups. For thase with no instruc- v
tions, it is assumed that a handout will e-dupiicated for " L~
each tfainee, and that all handout§ for a session will be .

distributed before ‘start of that session. !

.
L » . *

What Is the Suggested Proéedure for :Preparation? e

Management and loglstlcs. After the sponsoring agency is
assuled of sufficient participant interest in a program,

the primary considerations are those of organization,
choosing a time and place, recruiting and selecting var-
ticipants, and obtaining materials and equipment. See

" appendix A for suggestions about planning and carrymg

out these management tasks. . C N

Mastery of session sequence. In preparing to conduct the >
sessions, it is suggested that the trainer begin by reading

through section I of this manual in conjunction with

the Session Outline Cards, to become familiar with the

total contents and sequence of the sessions and the "

materials (handouts. transparencies, and- film), .

Review of content and trainer refresher material.‘Next,
the traiher may want to go over séction |1 again, this time
reading the relevant sections of the handbook and the
refresher material on training skills in appéndix A.

Review of Session Ougline Cards. The nextstepisto ..
review the Session Outline Cards, this time pianning
specifically how each session will be conducted and mak-

- ing notes on the cards about introductory remarks and

key questions to emphasize particular points, stiulate

discussion, summarize sessions, etc. If there is to be a

cotrainer or if a resource person will be present during

the session, joint planning will insure clarity of roles

and mutual expactations for the training sessions. ey

Acquire media, materials, equipment. Weil before the
program, the trainer will want to order and preview the
film, prepare the transparencies, and plan the reproduc-
tion and distribution of handouts. The film should be
ordered 3 to 4 weeks before the event from the National
Audiovisual Center, General Services Administration,
Order Section, Washington, D.C. 20409. The rental fees

- are $10 for 3 days, $15 for 1 week, and $20 for 2 weeks.

The user pays return postage and, any sg. .ial shipping
charges. Checks should be made payable to The National
Archives Trust Fund. Films can be ordered by phone if
fees are charged to Master Charge or BankAmericard.
The number to call is (301) 763-1891.
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The following detailed descriptions of e&ch session pro-°
. vide a step-by-step guide to how to pment.the training
" program., Included are discussions of each actMty with
the information and materials needed toypresent it. The

" transparencies and handouts, as well as pages of the

handbook that are ufemd to during the sessions, appear
in*the text for mdy reference. At the conclusion of -

E )

session-1V, suggestions for enrichment activities are pro-
ase the trainer wishes to incorporate ddditional
learning experiences or substitute other activities for
those in the sessions. When reviewing this section of the -
manual, it is helpful to refer to the Session Outline Cards
since they constitute a brief outline of the complege
Session-by-Session Guide. .

vided)pc
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- This session plan calls for settinga friendly, cooperative

atmosphere conducive to learning and an open exchange

.- = ofideas. The subject matter inc overview of the

+  training program and an inttoductio 7 thc oconcept of
pmentlon. .

Nl .
. -
4

A. Welcome and lntroductlon of ’l}an@lpants

(60 miputes) -

After introducing himse!f or herself and other staff-
\_:_\aecmbm by name, the facilitatar briefly describes the
kground and general purpose of this rainin;;fogram,
‘. entitled You, Youth, and Prevention. This information
can be found in the preface to this man al. The trainer -

also miy wish to add comments about the sponsoring
apncy 's interest in-the progsam. ‘

Next, trainees are briefed on the schedglq for the pro-
gram (times, room numbers, etc.) and givén information
aboyt ocation of restrooms and availabul ty of coffee
and f .

. In the first dcfivity participants lmroduce. themselves,
using handot{t A to focus their remarks.

This intsodugtiongcan help set an infogpal, productive
working atmosgRere; The facilitator begins, frankly dis-
’ , Gcussing his or her ba‘kground and interests and inviting
. participantquestions. The time allotted for kach presen-
" - tation is aboot 2 minutes, but it should not be rushed,
since heiping the participants get to know dach other
“will pay  ff later. The facilitator may want t? ask ques-

¢ .

Q

*

o . .
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Participant Introduction Guide ’
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As o means of getting to know each other, each participant wilt be ssked in turn to intro-
Guce Mimwlf of hersalt Please use the followng questions 2y 3 starting poine Feel tree to
244 any furthee comments or anything else you wouli! ike the group to know sbout you,
byt try tO Observe & 24minute time humit,

1. What 18 your name? N;wdo)wmwhm’

2 Where do you hive? . ’ '

3 Whit sgency do vou represemt? What do you do there? )

¢ What §1e some of your interests outude of work?

$ What 13 your experience with youth progrants as 2 disector or coordwnator. & an
odnerver, or as 3 voluhteer?

6 What brought vy to thye training sessio..?  What are your umut-om o
obiectes®

b

tions or make positive comments as f)articipants speak,
especially if the.atmosphere is stiff or group members
appear tense.

Disclosure of trainees’ expectations is a vital element of
these introductions. The trainer should make a note of
any interests or needs that will not be included in the
program content and bring them up for discussion
during the workshop overview to help prevent discon-
tent about the subject matter.

B. .. Overview of the Training Program
(25 hinutes)

Following the opening icebrcaker activities, the facili-
tator outlines objectives of the training program.

12
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program,

. Transparency \, is shown to provide an oveme\v of the -
training design. The facilitator p. ~ts out that-the first
two sessions deal with issues related to prevention pro-.

. graming, while the last two allow participants to learn

= specific skills required for planning a pilot preventijon

+ ASBRES STYLER OF

COMMRARCATION
SESSION IV

Choosing Apprepriste

o DENTIFY PREVENTION
STRATEQED

* CHOUSE STRATEGIED FOR A
PROGAAM

" PRACTICE PROGRAN PLANNNG
L

by ' h
S - qﬁex_t the trainee handbook, Planning a Prevention Pro-
‘gram, is introduced and distributed. The trainer refers to
the table of contents and reviews the topics it covers,

pointing out thvat this reference contains more than an-
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 claboration of the training session content. It is intended
&g a step-by-step resource for participants to use'as they

plan programs in"their own communities. The sessions
and the handbook thus complement gach other; the
information presented in both will cantribute to the
trainces’ mastery of prevention program planning.

‘Chapter | defines the concept of prevention, describes
- the different levels of prevention, and discusses strategies

used in prevention programs. Chapter || provides helpful
faformation about working with youth. it includes tips
and guidelines for effective work with teenagers and
explores common attitudes about youth and about
drinking that affect implementation of prevention pro-
grams. Chapter 111 discusses\a\ssessment of community
need for and agency commntme(t to a prevention pro-
gram. Topics include assembling ® task force and collect-
ing information in the adult ard ycuth populatlons

‘Appendixes B and C compleme 1t the. text 6f this chapter.
‘_' Chapter IV deals with the st¢ps required.for program

planning, including:

® setting program goals and objectives;

® identifying useful commur@y resources;

® selecting strategies, methods, and ma i~ ,; and

® planning program logistics and evaluati.
Chapter V highlights some problems frequently .acoun.
tered in implementation of the pilot program. Topics
include supervision and troubleshootmg, as well as deal-

lng with concerns of youth, parents, and the sponsoring
agency. Chapter VI describes three different approaches

=10 program evaluation. It also gives evaluation do’s and

don'ts for planners.

Appendix A contains forms and interview guides for use

ina munity necds assesment survey. Appendix B

details a process that can be employed in task force
ork to help the group reach consensus. Appendix C

- contains a logistics checklist to help plan meetings and a

guide to the use of audiovisual equipment that might be
employed in prevention programs or in task force meet-
ings. Appendix D provides educational materials that
may be adapted for use in a prevention program for
youth. Appendix E contains resources for the prevention
programer, including

® sources of assistance;
® |ists of educational material; and

® examples of current demonstration programs for *

youth.

Familiarizing trainees with the handbook at the outset
will encourage and facilitate its use as a take-home re-
source. It is helpful to point out that participants need
not take extensive notes during the sessions since detailed
information, particularly on program planning, is pro-
vided in the text. .

18
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The discussion ot the contents may also address partic-
ipant needs that will not be covered spegifically during
workshop sessions. For example, soméone interestcd

" in training people to work in a prevention program might

be referred to appendix €, which contains a list of organ-
izations that sponsor training. Those who might be
interested in funding sources can be referred to the same
appendix for a list of Federal, State, private, and regional
organizations who either make grants or can provide

information about possible sources.

Parti_cipani expectations that will not be met by the
training or the handbook definitely should not be

" ignored. The trainer may be able to deal with some con-’

cerns during breaks between sessions, or some of the
other participants may be able to provide needed infor-
mation or know of relevant resources. Even if there is
no immedidte answer to a concerr or expectation, the
trainer’s open acknowledgement of this fact will le.sen
dissatisfaction and forestail the likelihnod of dlscontent~

. ment and nonparticipation.

C. Introduction of Session Objectives
(S minutes)

At this point in session | and at the beginning of sub-
sequent sessions, participants are oriented to the session’s

.specific content and learning objectives {refer to hand-

out B). This activity serves as a checkpoint to make
trainecs aware of what is to happen durmg the session
and what is expected of them.

1]
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D. Coffee Break (15 minutes)
E. Lecturette — “Exploring the Concept of !
Prevention’’ (45 minutes)

Thé tacilitator now provides 4 short background tor an
activity in which participants ¢xamine their own con-
cepts of prevention. General intormation about the topic
can be found in chapter | of the handbook. The charts
on pages 8 and 10 of the handbook will be especiatly
relevant in preparing the “lecturctte.” For the trainer’s
convenience. the following briet discussion reviews the
mos! important concepts

L
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As described by the developers of this training program,
prévention programs include those activities that increase
the likelihood that an individual's’ drinking-related
behavior is personally and soclally constructive in a
drinking society (sec transparency 2). The definition is
really the embodiment of a prevention goal. Rather than
focusing on negative behavlor that one is trying to pre-
vent, this definition takes a positive approach to behavior
that prevention activities seek to develop or rcinforce—
those which are personally and socially constructive. Such
behavior includes coping ability, evidence of self-esteem,
and decisfonmaking skills. -

DEFINITION OF PREVENTION

PREVENTION: ACTIVITIES WHICH
INCREASE THE LIKELIHOOD THAT AN
INDIVIDUAL'S DRINKING-RELATED GEHAVIOR
IS PERSONALLY AND
SOCIALLY CONSTRUCTIVE IN A
DRINKING SOCIETY.

The definition is equallyappticable whether implement.
ing personal development or environmental change .
prevention strategles. (Read chapter | of handbook,

specially the hart on page 10, for a further explication
of personal development and environmental change
strategies.) In-depth discussion of strategies should be
deferred to session IV,

The phrese “drinking-related behavior,” used in the
definition, applies equally to those who do and those
who do not drink. Prevention workers should point out
that nondrinkers are frequently affected by drinkers.

"For example, a young persoh may find him or herseif in

agroup of peers, some of whom are drinking while others -
are hot. Facilitating “*personally and socially constructiv«.
drinking-related behavior” becomes eqlally important

* to the nondrinkers in the group, who may be riding in a

car with the drinkers.

The phrase “in a urinking society '’ acknowledges the fact
that ali of use live in a socicty in which drinking is the
accepted norm. All young people in this society will
face the decision of whether or not to drink™Often the
choice is not made consciously, in a corsidered fashion,
but is made in response to peer pressure and without
basic knowledge ot alcohol’s positive and negative ¢ffects.

Last, but not least in importance, the phrase *'increase

the itkelihood” acknowledges the tentative nature of all
recommendations for prevention programing. Thers are
no guarantees of success. One approach may work well

with a particular group under certain conditions, while
S .
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another technique may be more appropriate Iin adifferent

“setting or for different individuals

_ Using the foregoing definition, it is possible to visualize
the goals of such prevention activities for three prevention
levels, commonly referred to in public health literature
as primary, secondary, and tertiary. The use of these
terms in the conteXtof this training model is as follows.

At the primary level, the goal of prevention activities is
reduction in the number of new instances in which
drinking causes difficulty in basic parts of daily life.
‘Among young people, this category or target audience
inciudes those who consider themselves abstainers, those
who have not yet experimented with drinking, and those
who have experimented without harm to themselves or
others. '

The goal of secondary prevention activities is reduction
in the number of “nonsevere” ath}oI-related disabilities.
In programing for young people, secondary prevention
activities are likely to be very important for the person
who has begun to.experiment and who on occasion has
experienced nonsevere drinking-related problems such as
being reprimanded for drinking at inappropriaie times
and places. Here prevention activities might also be
termed “intervention'’~attempts to intervene in what
Lould be a psogression toward severe alcohol-related
disabilities. Some prevention workers consider secondary
prevention efforts most appropriately targeted toward
those members of the population who are at highest risk
for developing severe alcohol-related problems; e.g., the
children of alcoholic parents or school dropouts.

Tertiary prevention, efforts to reduce the number of
severe alcohol-related disabilities, is often called “treat-
ment” rather than ‘prevention.” Prevention programing
for young people is most likely to concentrate on the
primary and secondary levels. However, extending the
potential audience of prevention efforts to include those
persons who have been identified as having severe a'cohol-
related disabilities gives alcoholism treatment peysonnel
adifferent perspective toward their work and patients.
The goal of their efforts is not only to restore health but
to prevent further deterioration related to alcohol
dependence.

It is also important to point out that the given definition
is nat by any means the only accepted view of prevention.
Although experts do not agree on a single meaning for
prevention, any workable definition must be capabl¢
of translation into four key clements:

® Goal—what is to be accomplished?
® Target audience—who is to bé reached?

® Behaviors to be affected - what behavior patterns
will be maintained or modified? and

® indicators of success-what will indicate that
prevention efforts are achieving their goals?

.
3
.
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Any general defiriition is actualized, orexpressed in terms
of a program, by .ranslating it into these four key ele-
ments. Refer trainees to handout C for an example of
how the given definition can be expréssed in program
«terms, By specifying these four clemcnts, the objective
of the program is stated clearly and the strategies, or the :
way the objectives will be reached, can be selected. It
should be pointed out that the importance and relevance
of these four program clements will become more
apparent as participants continue through the training
_program. This will become especially apparent in session
1V, when participants formulate feasible prevention
program strategies. ' )

b

.

Four Elements Basic to Actualizing
Any Definition of Prevention N

-

Eloment Example Primary prevention

1 Loal Reduce the aumber 0t new Laves 1R which SHRRING L Juser
adverwe or hatmiul Lonvequences

People without alkohol-telated disabilities

® Abdsuiners

® Moderste drinhery

© Drinkers with guestionsdie drinking pattetny

o High.rink people

Drinkingreiated behavion

© Penonai drmhing hehavior

© Behaviors Ihat influence the dimhung 1¢iaved behaviors
of athers

® Behiviurs toward e with questionsble drinking
Détterns

2 Torges Audeence

3} Oehavior To Be Affectad

A decrene {by X percent) in the numuer of akcohol
related sutomobdile stcidents in the cammunity--An in

4 Indecators of Succens

craase {bv X p } 1 the numbet of requests for
sicohol educaticn received from commumity groups
{vehools, churches, ciyic 310C1at10ny, et |

F. Individual Activity and Group Discussion—
“Clarifying Personal Concepts of Prevention”
(45 minutes)

This activity will help participants begin clarifying their
personal concepts of prevention and examining the kinds
of programs they would be willing to promote. The
activity begins with distribution of handout D. Trainees
_take 15 to 20 minutes to fill it out.

In a subscquent discussion, tne group examines the simi-
larities and differences among the different suggested
definitions and proposed strategies. This exchange usually
elicits reactions regarding the validity of definitions and
an examination of the four basic elements or the level of
prevention that is addressed. The discussion often is lively
and usually elicits very good response from the trainees.
Since many participants may aiready have been exposed
to the controversy regarding prevention and what it
eacompasses, the trainer should not let fiscussion
belabor the point of preferred definitions  pproaches,
but should instead emphasize the diversity /1 opinions

15
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Personal Concept of Prevention

-

How dn you define pramars preseotion® _

— - kS . et mr———

tWhat sold ™ Ine g0l 01 ¢ Progiem ¢ wilh thes det ’

——— b tmr s e m PR LR cr v meme s st o e
——— e | s s S v g me s - . - ot et c——

B T - . - e - —

2 Conuder ng this Je! Mlan who MaRes up 1He Lrges sUSIONce for thess Prevention
afimies’

i What arses of Dehawior wulsid 1y program ttempi to Jtfect’

et te cme e . e e - e e s .. .- —

¢

———e v e . s . [P . e e e e

4 Whnat MO aters muuil 16 ST 1he Prevention anetics d¢ shicving the gudt uf
Monrton! .

and the validity of any definition that can be translated
into the fourkey elements.

G. Summary of Sessi_gn Outcomes (15 minutes)

Before ending the first session, the facilitator briefly
recapitulates the major points. The discussion can focus
on how ohjectives were achieved and their relationship
to the overall goals of the training program.
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. Session ||

o Improvlng

A

Communicdtion |

“With Youth

L ——
Prevention programing involves working with people—~
with adult community members, who may not be -
extremely sympathetic toward concerns of teenagers,
and with teenagers themselves, who may be especially
sensitive to negative attitudes about youth expressed by
adults. Since the ability to communicate effectively can
make or break a prevention program, it is vital for partic-
ipants to take a careful look at attitudes ind communi-
cation styles to attain an increased awareness of how
these factors influence young people.

A. Introduction to Session Objectives
(10 minutes)

This session will give participants opportunities to observe
typical examples of communication between adults and
youth, as well as to improve their own communication
abilities. Referring trainees to handout A, the trainer
points out that participants will have an opporwna to:

@ identify helpful ways to communicate with
youth,

@ recognize negative attitudes towards youth
" {particularly towards teenage drinking) and
other impediments to communication,

e demonst.ate helpful and blocking communica-
tion styles in role-play situations, and

® assess and improve their own communication
skills.

Overview - Semion |

o ——-

Somion Tooks . [ ﬂ .

H] impuoeitgl wamunadion 1 dentily Reiplyl meams of LOMmyR; * Losture
Wik vuth Co1ONMIR youlh .
2 Recogmre negaties stttudes ioward $dm
vouth (petuirly 00Bed Menepe
Snrhing) snd ONe? WRpIEIMINY 1o Rote play
oM 10N
| Demonstrate hetphul ang Blosiag Larcup dacutucn

(112 )

PR s of.

The session content will thus sharpen theskills youth
workers use daily. Perhaps more impor » however,
the activities will assist participants in dealing with the
variety of peoplc-who may be involved in the planning
process. '

B. Discussion-"Attitudes Towards Youth"
(20 minutes)

Most people tena to categorize objects and people. They
frequently notice similarities and commonalities more
readily than differences. To demonstrate how this princi-
ple affects percepticns of teenagers, the facilitator asks
participants individually to write down several words or
phrases that describe this age group and their drinking

17
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practices. Then, one or two participants are asked to
share the words on their lists with the whole group. As
characteristics are mentioned, others indicate by a show
of hands how many listed the same or similar trajts.
This exercise will elicit some of the common stercotypes
of teenagers. The facilitator then uses the examples to
start a discussion focused on these points:

® ‘The word “stereotype” is a value-laden term
that often implies a negative and narrow
. description or undemanding of a group of
individuals.

® Stereotypes are keys to attitudes and these
attitudes affect the way we communicate with
» ‘ ‘3\ Othen.

® All of us stereotype groups of individuals.

® Not all stereotyping is nemlye. some can be
positive. .

The following trigger questiom are usgful as a guide to
the discussion:

o What are we doing when we label.a group of
young people with a certain word or phrase?
(If no one mentions steréotyping as a possible
ahswer to this question, present the idea that
labeling or categorizing individuals is a form of

stereotyBing.) . . .

® Are all stereotypes n#gative?
® What are some commonly held stereotypes

about teenagers?
® How might labels affect the way we communi-
cate with teenagers? R

® Can you think of and share incidentslln which
you were guilty of stereotyping?

C. Intrdduction and Presentation of Film
(30 minutes)

The Party’s Over, second in a series of four aicohol edu-
cation filins, was produced by the National Institute on
Alcohol Abuse and Alcoholism and the Office of Educa:
tion, Department of Health, Education, and Welfare. (See
ordering information page 3.) For.use in grades five
through eight, the films help youtgsters to clarify their
attitudes regarding alcohol and to understand those of
their parents and of society so that they can make in-
formed decisions about drinking. The Party s Over por-
trays a situation in which one student and his friends
decide to crash a party. $arah is giving a small slumber .
party with her parents’ permission, but they are away
from home. Uninvited friends come in, begin drinking,
and spoil the girls’ quiet evening. One boy gets drunk
and becomes disruptive. Sarah tries to make the intruders
leave, and in the midst of the confrontation her parents
come in the door. The film concludes with the angry

[
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father demanding *What is going on here?" The partic:

" ipants are asked to end the story, assuming the identities

and attitudes of the characters in the film and portraying

_ their responses.

- ——

D. Role-Play Activity (15 minutes)

At the conclusion of the film, the trainer assigns paris in
the role-play activity to five volunteers. Two will play
Sarah’s parents; the others will portray Freddy, Cookie,
and Sarah. Before starting the activity, the facilitator
asks the participants to set the stage by defining the
physical dimensions of the room, indicating where the
doors are and putting a few simple props such as tables
and chairs in it. The layout should resemble that in the
tast scene of the movie, with couch and chairs und an
overturned coffee table.’

o énact the role play, volunteers pretend they are back

in the living room at the time Sarah's parents walk in.
Those not ‘participating make individual lists of those
particular words or actions used by\both the adults

and the young people that had negative or positive effects
on communication.

E. Dlscusslon—“Characterlstlcs at Inipede or
Facilitate Communlcatlon” (30 minutes)

The observers are asked'to start the discussion by sharing
their lists. The facilitator may use the followin;questions .
to initiate the exchange of ideas:

® What words or-actions used by the ‘‘adults”
* would you identify as helpful {i.e., facilitated -
. communication)? Why?

® What words or ai:tions_gsed by the “‘adults”
would you identify as unhelpful (i.e., blocked
- communication)? Why?

® What words or actions used by thel“teenagers"
would you identify ‘as helpful? Why? ~

® What words or actions used by the ““teenagers”
would you consider unhelpful? Why?

Next, participants who played the young people are asked:

® What words or actions-that were used by the
“adults” in role play did you consider helpful?
Unhelpfui? Why?

® How did these words or actions make you feel?

Then, those who played adults are asked to comment
on the following: . .

@ In the instances identified as helpful, what were
you thinking, feeling, trying to accomplish?

@ In the instances identified as unhelpful, what
were you thinking, feeling, trying to accomplish?

lg
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Finally, the fdctlstator enuagvs the wholc group with such
questions as:

® What attitudes about young peopie and youth-
ful drinking practices may be inferred from
adults’ words and actions?

® What are the implications of these attitudes in’
working with young people?

The ensuing discussion should‘ideﬁthi-fy real life situations -

in which attitudes about young people have had signifi-
cant effects on communication and on problem solving.
It also should focus on the implications of these attitudes
for the ways that youth ‘workers relate to young persons
«and to adults in the comniunity.

As a followup activity, the. trainer asks the group to

brainstorm a list of characteristics of adults perceived as

helpful in facilitating communication and a second list

of those that tend to block or hinder communication.

The facilitator records responses in grease pencil on

transparency 3 as the group members make suggestions.
?

Yoo

COMMUNICATION CHARACTERISTICS
HELPFUL CHARACTERISTICS { BLOCKING cnmmmsms
3

The list shown below contains some typical responses.
The trainer can use thése suggestions to trigger other re-
sponses from the participants if they are slow in starting
the activity.

He)pful Characteristics  Blocking Characteristics
informed uninformed
consistent indifferent
honest resentful

- sympathetic instills guilt and fear
enthusiastic overly critical
concerned intimidates

promotes trust jumps to conclusions

F. Coffee Break (15 minutes)
G. Small Group Role-Play Activity (30 minutes)

.
*a

¢

*

-

In the next activity participants have an opportunity to
practice communication techniques in a rolg-play activity.
Working in four groups of five persons each, the trainecs
explore the responses of teenagers‘and a youth worker in
a confrontation when troublemakers try to disrupt a
program for young people. Discussion and analysis of
the role plays will provide valuable feedback to partici-
pants about personal communication stylesand attitudes.
The exercise also will provide simulated cxperience in
dealing with what might be deemed slereotypcd responses
~f adults and young people.

For this activity, participants receive handout B, which
contains_descriptions of roles for the youths and adults
at the “Saturday Happening,''-a prevention program held

in a high school. The activities for the evening, which

include chess, checkers, and card games, are disturbed
by Mickey and Ted, who are known to rave a history of
drinking, vandalizing property, and burglary. Participants
take turns portraying the different roles in several
enactments of the same situation.

L)

Festerville Task Force Instruction Packet: .
Selecting a Problem Focus

Contents
® Instructions tor Task Force tenciosure A)
® Seecling a Prevention Strategy  Indi idual Workshert rer logure K-
® Selocting 4 Presention Strategy Master Wotkshoet teny s sure €
® Cutertd tor Selecting 4 Prevention Strategy renclosure 130

v

o

The trainer separates participants into four small groups,
‘entertains questions about the instructions, and the
activity begins. During the endctment;'the facilitator
moves from group to groupto clarify any misundeistand-
ings of the instructions.

H. Discussion~*Assessment of Personal Com-
munication Styles” (30 minutes)

At the endof the allotted time, the large group should
be reconvened for a discussion of the communication
styles and attitudes observed in the simulations.

The discussion focuses on the following points:

® Howdid the youth worker make the ‘‘teenager"
feel? .

® How did the "‘teenagers"
worker feel?

® What unspoken attitudes about young people
and tecnage drinking were communicated by
the youth worker?

® How did these unspoken attitudes aftect the
way the ‘“'teenagers’’ responded to him/her?

make the youth

15
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@ What attitudes about adults were. communi-
cated by the “tcenagers'? . ’

« © How did these unspoken attitudes affect the

. way the youth worker responded to the “young

people™? . :

©® Were the “teenagers™ supportive of the youth -

worker's efforts to comiaunicate or were they
hostile? Why?

¢ What problems did the youth- worker experi-
ence in cominunicating with the “‘teenagers’?

@ How might the.youth worker have communi.

cated mors effettively? ,

To furthef facllitate discussion, the list of help:ul and

" blocking characteristics from transparency 3 can be

used again to identify traits that best describe the
communication styles demonstrated in the role plays. By
emphasizing that all comments should reflect the char-

. acters portrayed rather than individuals themselves, the

facilitator can prevent conflict from devéioping in this
discussion. '

This theme can naturally lead to a discussion of actual
"situatigns- in which the participants have encountered
difficuity in communicating with teenagers. The follow-
ing trigger questions may be helpful in relating the role
play to real experiences: T

© ®. What kind of problems have you encountered
when talking with or working with youth?

® How have you handled hostility, belligerence,
or resistance from teenagers?

® Based on the role-play experience, have you
discovered some helpful communication char-
_acteristics?

® Based on the role-piay experience, what do you
.- anticipate might be a problem for you when
communicating with youth?

This discussion can be very helpful to the participants
and a very important part of the learning experience. It
should not be rushed if participant interest is keen. Since
the activity is near the session end, participants may
elect to prolong the discussion somewhat beyond the
scheduled 30 minutes.’

¢

.  Introduction of Festerville Activity
(20 minutes)

To prepare participants for the next session’s ictivities,
the facilitator passes out handout C and introduces Fester-

- ville, a community that will be the subject of scveral

group activities designed to teach planning techniques.
The Festerville Information Booklet is required reading
for all participants prior to session 111,

16 o
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Festerville has becn endowed with an outrageous variety
of problems to introduce some inforiality and humor -

- into an activity that serves as a valuable learning experi-

ence. The description of the town and discussion of its
difficulties should convey a kind of free-and-easy ap-
proach, but at the same time, the Festerville activities
(see sessions 111 and IV) should be conducted with a
view toward organized application of a group process
that will provide useful experience and skill in-work with
a task force. '

The community of 33,000 people (47 percent male, 53
percent female) has a large number of young people,
with those under 18 constituting 37 percent of the total
population. The raciai/ethnic composition of the towns-
people is 44 percent black, 20 percent Hispanic, and 35
percent white. Several industries provide employment

opportunities, but one large plant has just laid off about -

300 persons.

Festerville has been the scene of inordinate problems
among the youth. The situation has alarmed a number of
citizens, ind there appears to be a need for prevention .
programing. Some of the recent events that have height-
-ened community concern include disruptions at teenage
activities, gang fighting, alarming increases in the arrest
rate for youthful offenders, and burning of a police car
by a group of young people. Responses have inciuded

20
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imposition of a curfew and establishment of a citizens’
night patrol. o

.

Pressured by these events, the city government has
allocated $125,000 to establish a program for Festenville
_youth. About five local agencies, including Phoenis
House, an alcohol treatment center, are preparing
proposals for prograrms to use these funds. In the next
day’s activities trainees will serve on a task force that is
developing the Phoenix House proposal. ‘ ..

‘Participants are asked to familiarize themselves thor-
oughly’ with the information in the bookliet, which
represents the product of a task force needs asscssment

”»

for the Festerville community. They should iearn the
names of community leaders and their individual views.
The trainees also should be conversant with the recent
disturbances among the Festerville youth, A good grasp
of this information will be important in the simulation
to begin in the next session. Participants alsc’are asked
to read chapters 1l and IV and appendix B of the
handbook to prepare for the next scssions,

J.  Summary of Session (10 minutes)

The trainer summarizes the session activitics and out-

comes. This short review relates outcomes to general
goals of the training program.

)
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A. Re-apof the First Two Sessions and Preview @ investigation of effective and ineffec.tive irter- )
_ of ‘hird and Fourth (10 minutes) ' pérsonal communications w'ti1 youth. ,
' The session begins with a summary (refer again to trans: The exploration of prevention concepts in session | pro- " ‘;’z‘

parency 1)-of the previous sessions’ activitiés, which vided some background about the goals of prevention : _

included:

® introduction to the definition of prevention and
the key elemé - :s in transiating a definition into
a prevention program, -

' examination of youth stereatypes and attitudes
towardy youth that fmpede and those that pro-
mote effectiveness in prevention programing,and

R

. Af' —
. .
PROGRAM OVERVIEW
. SESSION | SES8IONN
. u
| Sxplorng Concepts Communicstions
+ PR PREVENTION DENTIPY YOUTH STERROTYPES
-'m'm pano 'm'-m' mm'“
* ABBROS STVLES OF
X SESBION v
SEOSION
Selecting ¢ Probiem Focus wm
* LEARN SKILLS POR PROGRAN * ORNTWY PREVENTION
i -.mm:m plioo
+ CHOOBE STRATEORS POR A
* PRACTICE PROGIAM PLAISING
uLLS
o .

* programs. Often prevention programers want to jump

from a discussion of prevention concepts into selection
of a prevention program strategy; in othe: words, plan-
ning and implementing solutions before the problems
have been adequately identifiea or defined. In this train-
ing program, the importance is stressed of assessing the .
problems ind needs of the commmllty before deciding
what the appropriate prevention strategy should be. As

a next step, a specific problem on which to iocus the

‘prevention effort is chosen, This proulem selection prog.
, ess, the subject of session 11, links the community

assessment to prevention goal setiing and strategy selec-

. tion, the subject of session V. Thi. session and the

subsequent session |V activities impart some of the
needed skills and provide an oppartunity to practice
them in a small grou’- setting.

B. Introduction of Session Objectives
(S minutes)

The purpose of this session is to begin exploration of the
skills needed to guide task forces in planning prevention
programs. The activities provide an opportunity, in a
simulated situation, to achieve two objectives:

® 1o employ a consensus-seeking process and
® using this process, to select a problem focus for

19
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a prevention program based on a set of com- @ Next, the process to be explorea in this session

_ munity assessment data. . : ‘begins (third box).
Refer participants to handout A for a summary of the . - o . .

session objectives. ' :

STEPS (N PLANKING A PILOT PREVENTION PROSRAM

Overview - Session 1} - v ] i . -l
oy g L 4 AR N HE
» -n .a— .‘- :um - "
M . ) aewten .m - pm, &‘.
- Sk PR . U QunR L] :l-l-ﬂ
L B r::m.m ' :ornsu—::nm.. ) mwuu . ! L . Cug e :
7 eng i praen wit o progom LoD wwon ) -
Tasws for 4 G+9VENIuN BrOp BB
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. Referring again to the transparency, the facilitator points
' L . out that the earlier steps-needs assessment and task force LT
C. Introduction of Festerville Activity formation—will not be covered in the session. These '
(15 minutes) topics are omitted because of time limitations, but are

This session’s activities permit participants to apply a ~ discussed comprehensively in the handbook: (chapters

process thai simplifies group planning. activities. Using il and tv).
. this process, trainees will identify a problem focus that

is based on a simulated set of community and agency

assessment data from Festerville. This problem focus

then will be the thrust of a pilot prevention program. |

The Festerville simulation activity provides an opportu-
nity to practice use of an imp.rtant skill as well as to -
gain valuable knowledge. Foremost among the reasons
for going through an &xercise of this type is gaining

The simulation activity beginszat the point where the experience in how ©0 use the resuits of the community ‘ |
' youth worker from Phoenix House, an alcohol treatment needs assessment. Too often, groups or agencies conduct e
, * agency in Festerville, has organized a task force and, aneeds assessment survey but do notexploit the findings

with the help of the members, has compieted a needs to theit full potential in the program planning process.
assessment survey within the community, A meetinghas - Often, the assessment phase is régarded as a kind of nec-

beeén called in which task force members are to select a essary evil used to justify a pet project or idea. in the
, C problem focus for a proposed pilot prevention program Festerville activity, participants observe how a task force .
e to bé funded by Federal revenue sharing funds. Using  should proceed, considering each of the major needs -
. _ transparency 4, Steps in Planning a Pilot Prevention- identified in the survey and ranking them according to -
Program, the facilitator indicates where the simglatlon priority. This step then facilitates the selection of pro-
" activity fits in a planning process. gram goals and ©objectives that mect real community
. ® The Festerville planning began with an agency needs. ) .
(Phoenix House) assessment ofitsactualinterest  Angther valuable learning experience to be gained
) in and commitment to a prevention program through the simulation is exposure to use of a method
for young people of the community (first box for reaching conserius in group planning tasks. This .
on left). ' v ' prosess can be applied to a number of unique local
. . ® Next, community members (including young n ds. ’ ‘
) people) with an interest in youth and prevention .
and representative of 2 wide spectrum of view- T: e activity also enables participants to observe how
points were recruited « ‘erve on a task force task force members can serve as resources in the planning
(second bux). phase. Through this experience, participants will be

‘better able tolead a task force and maximize its effective-

‘® Task force members then assisted with } 0l Ol
ness as an aid in the planning process. ‘

! communitywide survey of needs, as perceived
’ by a representative sample of townspeopte,

again including young people (second box). D. Description of Consensus-Seeking Process

{15 minutes) '
® The results were tabulated and the most fre- o ‘
quently cited problems, or unmet necds, were As an introduction to the Festerville simulation activity,
.identified. ;0 the facilitatot describes the process used to sclect a

0 . - '..23
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problem focus. Both phase | (problem ranking) and
phase |1 (problem clarification) of the selection process

- employ the same technique, which is designed to facilitate
J£roup decisionmaking. This two-step process assists a
group in reaching consensus on issues, problems, or ques-
tions. Yo use the technique, task force members first
individually respond to items presented on a worksheet.
These items may be questions, issues, problems, or
requests for. information. This step helps individuals
clarify their personal thinking before they participate in
a group discuss(on. In the second step, the whole group
ekamines the same'issues or problems. Through discussion
of criteria that help evaluate different points of view, the
group arrives at a consensus on the required. response.

. Handolt B presents a schématic of how this process will

]

for the first Festerville actmty (handout C, Task Force
Instruction Packet). .

Festerville Task Force Instyuction Packet:
Seloctinga Problem Focus )

Contents . .
[ ] Sumr;ws b Tasha teng bisure A
& Step By -Siep Instructions e Gooup Wark Prociss i iowure B
® Probiem Ranking Individuat Worksheet lenglosurs €
® Problem Ranking troup Wurkshvet femdusure 1
©® Ceiteria tor Problem Ranking tenytowee )
® Guidehines tur Reaching Group Convensus Long tosure
©® Problem Clanfxatron Indnidual W b sheet Temlvwre (1
©® Problem Claridic itmn Master Wivkabect fenciosure HI

be used in the Festerville simulation activity. °
\ .
( Proces for Task Force Work
]| wm | e Yotew
%" EHE-CE ST =
.

H
¢

~

~{idisiug pi%}%

‘e

N

Note that in each-of the phases, members first work
individ
10 select the top-three items on a list of prob-
lems identified in the Festerville community naeds acsess-
ment survey. Each person ranks the problems according
to what they perceive as the priority; then the group

comes to an jgreement about the ranking. .

In phase 11, the problem focus with the highest priority
(according toithe group ranking)‘is examined in terms of
needed modifications and factors or individuals that will

interfere with or facilitate implementation. The group

discussion of the individudl perceptions reveals whether
there are too many restraining factors to implement a
program that dddresses the problem. If the top-ranked

is judged impractical, the individual
members and then the group begin clarification of the -
problem focusithat is next in order of priority. This proc-
ess continues until a feasible problem focus has been
selected as the¢ target fur a pilot prevention program.

R

E. Instru tlons for Task Force Activity
(15 miqutes)

The facilitato separau:s the trainees into four groups ot
five members fach and revicws the packet of materials

b4

Ily, then as a group. In phase |, the process is ~

Each participant then receives one-version of handout D
wnh a description of one of the following roles:

a youth worker from Phoenix House,
a board member of Phoenix House,
a member of the Jaycees,

a student, or

the president of the Baptist Church Concerned
Parents’ League.

It should be emphasized that trainees participate in task
force activities from the viewpoint of the assigned role as
a Festerville citizen. For this activity, each task force is
to use the process just discussed to select a major problem
focus from the Top Problems Worksheet. (n a discussion
following the activity each task force group will share
the findings with the whole group.

F. Task Force Actlvlty —~*'Selecting a Problem
Focus” (1 hour, 45 minutes)

After answering any questions, the facilitator asks groups
to begin work.! Before starting the role play, participants
may want to refresh their memories about the town and
recent events there by reviewing the community assess-

- ment data in the Festerville Information Booklet they
received during session |I. They also should carefully
stidy their assigned roles to learn the individual hidden
agenda and views which they will refiect in the task force
meeting. Groups probably should allow at least 15 minutes
for individual reading and study before beginning the
Top Problem Worksheet. During this activity, the facili-
tator circulates from group to group, answering questions
and keeping the discussion on target. From time to time
participants may need to be reminded to play assigned
roles and take care not to reflect their individual views.
In other words, participants should act and talk like the
person they are to play.

. VSee appendix A for suggestions about conducting role plays.
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G. . Discussion of Outcomes (30 minutes)

During Yhis discussion, group members share results of

the individual task group activities. The camments shoul®

focus on what the group chose as a problem focus and
how it came to that conclusion. The discussion then
should cover how the process was used by each group
and how it could be modified to meet situations that

. »

participants have experienced or foresee in théir own
prevention planning work. This important aspect of the
activity should not be heglected or deemphasized since
it provides a fink between the unreality of Festerville
and the real situations trainees will encounter in their -
own agencies. The following questions should help
focus the discussion on the important issues:

® How did you feel in the role which you were
assigned? - .

e What were some of the difficulties you encoun-
tered in working as a task force? How were
these resolved? '

® What aspects of this learning experience can be
appiied in your own agency?

® Have you been.involved in or known of preven-
tion programs where this step in the planning
- process was omitted? Do you feel including this

N step would have made a difference in the strate-
. gies or solutions chosen? In the success of the
program? '

H. Summary of Session (i 5 minutes)

To conclude the session, the facilitator refers again to
handout B to review the process utilized by the groups
as they reached their decisions. The task force decisions
may be summarized to illustrate how each task group
applied the principles to arrive at a choice.

o
o
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A. Review of Session 11l Outcomes (5 minutes) . .

During session 111 participants had an opportunity to Orarview = Sosion 1V .

learn new skills for group work in planning prevention

efforts within their own communities. They learned a — - . .

process for achieving consensus on selection of a program o o T Ovtee ow m e s Lo
 focus and applied the process in a simulated setting. S . r———

Participants also had an opportunity to see how individual ! m_;;';:“nn ?.7.'.'31‘»":“ ‘

task force members can be used as resources to examine, " """.‘..""..".'.“""’ L e

clarify, and revise a problem focus as well as to identify N b
~ the forces within a community that can facilitate or . ° ‘ .
. impede implementation of new programs. v

8. . "5'"“"““;" of Session IV Objectives C. Lecturette—"Prevention Program Strategles -

(5 minutes . (35 minutes) \

*
. ‘ 4 .
‘¢ . . .
. N . -
N
1Y . . -
v o ’
”
L3 ¢ s
L4

The sessiondV content and activities (refer to handout A) ©
concern the strategies u.ed to implement prevention
program goals. Various types of strategies are discussed, .
and‘examples of those used in existing programs are
presented. frainees a'so take part in a simulation activity

in which they select a strategy to attack a given problem
focus that has been expressed as a goal statement for a
prevention program.

As a result of these learning expcnences. trainees shoutd

be able to:

] e;plain the term ‘‘prevention strategy,"’

® cite examples of strategies used in current
prevention programs, and

® develop a feasible program strategy for a piiot .
prevention program. Py

The facilitator next provides a short background on

strategies used in prevention programs. General informa-

tion about the topic can be found in chapters | and IV

of the handbook. For the trainer's convenience, the

following brief discussion reviews the most ipportant
concepts. "

Simply defined, a strategy is the means of reachlng a
goal. A strategy used in an alcohol prevention program.

thus, is the combination of .imethods and materials

required to achiéve the objective. These strategies fall

into several categories according to which aspect of the
alcohol problem they address. Some approach prevention

of alcohol abuse from the social and environmental -
perspectives. Such strategies may involve modification

of alcahol beverage control laws ot changes in the legal

-
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. vention programs among youth, agency planners should:

-‘:‘1 r
. A

drinking age; they also may attempt to allevuate prob-
" loms duch as unethploymentvor the lack of recreational

", * facilities i)\at may coambeue to misuse of alcohol.

Other strategies promote pmonal development of the
individual as a means of preventing abuse of alcohol.
These strategies are lmplemented in programs that help
people * improve intérpersonal relationships, bunld _
self-esteem, clarify values, or dedeiop communication
skills. They promote prevention by improving an indn
vidual’s ability to’ deal with his or her cnvnronment 'and
thus reducing the use of alcohol as acrutch. ~ ' °

Both stra!og‘as that promote environmental or social
change and those that foster personal development may
be further classified acoordmg to whether they address |
the Sicohol problem itself or promote preventlon through -
less direct approaches. The fatter classnficatlon nonspe-
cific strategles, is aimed indirectly at alcohol problen‘\g :
by affecting intermediate variables that may contribute
to the develppment ‘of alcohel-related disabilities. The
first type, alcohol-specific prevention strategies, on the
other hand is aimed directly at affecting the frequency

* and/or manner in which alcohd! is consumed. These

stratog{es are not intended, to ameliorate other kinds of
problems or- ‘maladies. The table included here (see next
page) and on page 10 of the handbook provides examples
of pr.eyntion strategies classified according to type,

The developers ofathis training package hold that for pre-

always try to incluae an alcohol-specific compgnent

with any nonspecific approach; i.e., nonspecific straregies
alone~-without making basic information avai}able about
the nature and effects of alcohol-do not equip young
peaple-to make sensll‘e decisqns about abstaining ar
tbout what constigute appropnate and inappropriate
drinking practlces It is quite “possible to add an alcohol-
specific qpmponent to a nonspecific program. For
example, trained teenagers could lead peer group rap - °
se: »ons in conpunctlon with a‘tecreation program .t

For the 12- to 18-year-olts, most prevention efforts
would be classified as primary (discussed in session | and
chapter | of the handbook). However, the program direc-

- tor must be awdie khat in carrying out primary preven:
_ 'tion programs, staff often may encounier persons who,

are experimenting with and engaged in potentially harm-
Yl drinking practices, Therefore, program staff must be

‘prepared to deal with issues that fall inte secondary or

tertiary preventlon categories, and they,must be pre-

/pared to counse! or refer persons who need heip at thes¢

‘prevention levels.

After pointing out the distinctions among the various’
types of strategies, the facilitator relates exarhples which
at the titme of this manual’s publication were being used
in programs across the country. A list of demonstration

24

projects is provided in appendix E of the handbook,

where detailscegarding the projects may be tound. Briefly, .

the strategies implemented in these programs include:

® educating communlty gatekeepers to gain their
support for inschool alcohql education efforts;

® teaching peer group process and providing
- * affective education;

e providing services for children of alcoholic

parents; '
® providing recreational, educational, and cultural
services among minorities; .

® using counseling, values clarification, and peer
~ group techniques;

® training teachers of grades 1 through 12 in
» alcohol education; and

e focusing on the family Unit. .

The information provided in appendix E can be broyght
up to date with the aid of the organizations listed on
pages E-7 through E-13 in the same appendix. If the
facilitator makes it a point to get current information
and informs the partlcipants about all local and regional
programs, it will considerably enhance the proscntation.
The facilitator might also compile a list contalnlng»dewls
about projects underway in the locales from whigh the
trainecs come. Participants ysually appreciate knowing °
about local efforts, and for those who will be starting .

o

* prevention programs, this information can be an invalu-

able resource.

o. Introductich of Task JForce Activity
(15 minutes) -« - u®

Using the problem focus selected in the session .11l

" Festerville simulation activity, trainees (still in assigned

roles as task force members) will choose a strategy to

_address the problem through.a prevention program.

'First, the task force members clazify their own thinking

*  on individual worksheets. Then they discuss the issues as

a group and evaluate individual suggestions according to
specific criteria: This process is the now familiar -
consensus-seeking technlque employed in Session' |li.

With the process for reachmg consensus as a tool, the
task force members igree on expression of the problem
focus in the following terms: '

* @ goal (what is to be accomplished),
target audience,

behaviors to be affected,
indicators of success, and

implementation strategies:
. social or environmental change and
personal development.

.

»
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HELPING STRATEGIES TO MINIMIZE ALCOHOL ABUSE '
..:_.-__,. ) M 5 ... B EERE(?NAL DEVELOPMENT ENVIRONMENTAL CHA&&E
Specific Naonspecific Specific Nonspecific .

Pruvide sccurate sntormation about alcohol
40 individual has Sound bass for decisions
about dunhmg .

l ducdte hosts/hosteswes about consderations
1w ing alcohol.

A_.‘.M-mw tesponaible use ul glcohol.

Provide opportunities to increase skills of
coping, communication, decisionmaking,

. etc,, 0 the individual is less likely fo use

dlcohol as a problem solver, L4

Provide alternatives to substance abuse {TM,
ou sporly, hobbies).

{ncrease opportunities tor social contects tor

Uevelop \anctions againeg drunken behavior.  solated individuals, .
]
Tt .\ .
©®
-~
P %
¢ L]
4
-
Source  usan Ko Maloney, MU S, Division of Prevention,

Natwnat Institute on Aicohal Abuse and Alcoholism,

Examinc alcohol-related legislation to see
how it should be changed to encourage re-
sponsible aicohol use.

Arrange settings where alcohol is consumed
to encourage responsible use {iighting, seat
ing arrangement, music, food). ¢

Change cultural meaning of drinking: encour-

4ge drinking in conjunction with other activi-
ties, discourage it as tocus of activity.

Dd”not change drinkifig pattern, but decrease
consequences of abuse (provide rides home
fur intoxicated individuais).

Encourage cooperation between alcoholism
treatment personnei and afiohol'beveuge
control boards.

L
.

Manipulate control policies to decrease pes
capita consumption.

Modify percentage of aicdhol in beverages.

Provide comfortable settings for youths to
interact with adults on a nonjudgmental
basis {rap group, drop-in center).

<
Increase opportuniti®s fqr recreation.

Make education system more responsive
to student’s huntan needs.

Imprave the ‘Guality of lite in the
community.




The group then selects S single strategy for implementa:
tion in a pilot program. oo

The facilitator may wish to point out that this activity
provides some experience in writing program goals and
objectives. For example, by specifying target audience,
behavior to be affected, indicators of success, and imple-
mentation strategles, the groups essentially will be writing
measurablé -objectives for the program, The training
session does not go into detail concerning formulatidn of
goals and objectives because many people already have
been introduced to the principles involved. The session -
time, therefore, is focused on the selection of strategies.

- Participants who need additional information on writing
objectives can get simple, authoritative instructions in an
‘inexpensive paperback by Robert F, Mager.! This book
provides much more detailed information than can be
presented within the time frame of the session. Although
this work deals specifically with instructional objectives,

its principles are readily apphcable to developing program .-

oblectivcs

k. Coffee Break (15 minutes)

F. Task Force Activity—*Selecting a Prevention

Strategy” (1 hour, 15 minutes

The facilitator next asks participants to break up into
the same task force groups used du ing session 111, The
participants should play the roles assigned in that session
since they already will be familiar with them. However,
if there is conflict within a group or if a task force is
having special problems|working together, the groups
may be restructured or some of the pamclpams may
-change roles. ' .

At this point, the tmner\.should go over the contents of
handout B with the participants. Each package contains:
® [nstructions for Task Force ~

® Selecting a Prevention Strategy—Individual
Worksheet '

® Selecting a Prev:cntion Strategy—Master Work-
sheet

® Criteria for Selecting a Frevention Strategy

Festerville Task Force Instruction Packet:
Selecting a Problem Focus

Contents
® Intructions for T4k force (encloture A)
© Selecting 3 Prevention Strategy  Indwidual Worksheet lenclosure B)
© Selecting 4 Preventyon Strategy  Master Worksheet (encinsure C)
® Critera for Selecting a Prevention Strategy {enclosuce D)

'Mmt. Robert F. Preparing Instructional Objectives. 2d ed.
Belmont, Calif.: Fearon Publishers Inc., 1975,

Duringithe activity, the facilitator circulates among
groups to answer questions and keep the discussion on
target and schedule. '

G. Group Discussion—""Simulation Outcomes”
(30 minutes)

The group members brisfly present the outcomes of the

. group work and discu." how the group applied the

consensus-seeking process. The facilitator then directs a
discussion exploring the problems participants foresee in
implementation of stratggies in their own communities.
The following questions may be used to trigger the
exchange of ideas: . :

@ Which of the strategies suggested in the simu-
" lation activity would be valuable in your
community?

® Would the suggested strategies be appropriate
and feasible in your agency or community in
terms of: . o

- = human resources,
- funding, and
'~ agency goals?

® What other strategies would you like to see im-
plemented in your area?

® How would you involve consumers (the
young people) in program planning and
implementation?

e What problems can you foresee in implementa-
tion of the suggested strategies?

¢ What methods would work in your own com-
munity or agency to overcome some of the
problems?

® What resources could be utilized to facilitate
implementation of prevention program strategies
in your area?

® Would there be vested interests within your
community or agency that would impede
implementation of the suggested strategies?

® What skills or experience derived from the simu-
lation might be useful in your cwn prevention
programing activities?

® s the conscnsui-seeking process applicable to
your particular needs?

® How could it L modified to better serve your
special requircments?

(R
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H.. Summary of Tnlnlng Outcomes discretion of the trainer, may include a brief thanks for
. (1S minutes) . cooperation-and a social hour designed to promote
' ' further communication among participants regarding
As a closing activity, the facilitator initiates a discuuion  their prevention programing efforts. _
of the tralning cutcomes and how they relate to the '

L4

. development of prevention programs on a local level.
S Transparency | can be shown again in this summation. :
The participants can be asked: YO, Youh,ond oo Treineg Progom
.__:’\!buh of these topics has particular relevance
w YW' 'ml “matm‘? . k‘nmww—mdunmhcquwmmuhcmmm
® |n what other contexts can you apply some of oy w0 we HensH e
nho skills and knowlodp gained from the - - —
* sessions? » o D . i
. Ogmusstion of Seskiep Wit e 0hd dur21ion oF e SN IND B8 KMIININ0 # § 85y PRaN gt
® Do you expect to implement ptevention pro- sy e ——
¢ grams in your own agency or community? How e T I
. will you go about it? . . Apreomotaan o Comtny r:‘.mz::::;mwummwdm
) Caamwtiony Seioe . Abowe Facopuonsty
, o L vy | wve | Mewm boad
N 1 3. . 1 4 [}
b Evaluatlgn and Closing (30 minutes) "",':;';:,"" Moo ol :;_' Misdess ol
Before closing the session, participants can be asked to S
spend about 15 minutes filling out a training program . e s ' — .
- “evaluation instrument (see handout C). The facilitator L e N =
may wish to have some kind of closing ceremony or ) oo

award of certificates. This option, which is left to the

.




L]

-
' & .
.
.

o Ennchment

Acﬂvities

The scheduling of many training events lends itself well
to informal activities and social events tnat expand on
the subject matter of the training sessions or fulfill
special training needs and interests of some participants.

® |n addition, many trainers like to have alternative activities

in mind should they de-ide not to adhere strictly to the
training design. For these reasons, this section presents
some program enrichment suggestions for use in the
evenings, during the sessions themselves, or at other
times when participants are not involved in the structured
training activities.

Participation by teenagers has proved most effective as
an addition to the training program. Particularly in session
t1, where attitudes are discussed and styles of communi-
cation are analyzed, contributions from young people
can add valuable insights and authoritative information.
A group of teenagers may be asked to participate in the
activities of this session on an informal basis and then
later to present a panel discussion guided by an adult
moderator. In these presentations, the teenagers can
discuss such questions as:

® How do you think you are viewed by adults in
your community?

® Do you have problems in communicating with
teachers, parents, neighbors, or other aduits?

~ ©® Do some adults make it easy for you to com-
municate with them?

® How do they make you feel at ease?

.

’

-~

® What are the current drinking patterns among
your peers?

‘® What are the reaggns for alcohol abuse among
the youth?

® How prevalent is abuse of alcohol within your
age group?

® What approach should adults usc in deah\!\vith
these problems?

® How much should parents know about their
teenager’s drinking?

® What kinds of prevention activities would, in
your opinion, be effective curbs to aicohol
abuse among your age group?

s

A discussion of this kind can provide compelling evidence
of the communication problems between adults and
youth. 1t also can dramatically highlight the needs of
yolng people, the extent of alcohol abuse among this
age group, the variety of anxieties that often underlie
their use o“ alcohol, and the urgent need for prevention
programs. Moreover, this activity can reinforce the
handbook s emphasis on involvement of young people in
ali phases of the prevention program planning process.

Another valuable enrichment activity is viewing two film
series, Dial A-L-C-O-H-O-_ and Jackson Junior High,
designed to promote prevention through alcohol educa-
tion. These films are available for rent through the
National Audiovisual Center. They should be ordered
three to four weeks before the event from the National

32

29



L

Audiovisual Center, General Services Administration,

. Order Section, Washington, D.C. 20409. The user pays
return postage and any special shipping charges. Films
can be ordered by phone if fees are charged to Master
Charge or BankAmericard. The number to call is
(301) 763-1891.

- A publicity brochure about the Dia/ A-L-C-O-H-O-L
series describes these 30-minute films as follows.

.

Film Title and.Story

" “Motline" - A group of high school students 6imms a telephone

consultation center 'devoted to aicoholrelated problems. The
students are having problems keeping the hotline going. Since
their advisor, Paulle Green, Is frequently absent, the students
enlist the aid of a young medical researcher. ‘

“In the Beginning™~Pete and Liza are planning their wedding, A
probiem arises to mar their plans because Liza's family refuses
to serve alcoho! at the wedding reception. The problem is
resolved thraugh the assistance of the hotline kids.

“Al's Garage”—Al's auto repair shop is.a-mecca for the high
school “cruising”’ crowd. R.}., who frequents the garage, has
been grounded because his father knows he has been drinking
while griving. Bilt ahd Curtis, two regulars at the auto shop, are
arvested fordeunken deiving, o~/ , . ..

“The Legend of Paulte Green"~Two characters are featured.

Paulie Green, from the first film, Hotline, who turns out to be a
probiem drinker; and Karen . a young lady who has an aicoholic
mother. Paulie has now mar.aged to control his drinking. Karen

cdllls hotline and Is referred to Alatsen,

Contint and Issuts

Woven throughout Hot/ine are a varlety of telephone conversa-
tions which provide factuai information about aicohol’s behav.
loral. and Physical effects. A good entree is provided into the
issue of why and how to help people who have drinking or other
. problems, )

‘The reasons people drink and abstain are presented, with astrong
focus on the role of parents—for good and bad —in shaping their
children's current and future drinking and atstention practices.

Peer pressure and whether friends should get invoived with their
peers’ drinking problems are explored. Factual infarmation on
the effects of drinking on driving and the pose'ble iegal famifica
tions of a:drunken driving accident are also presented.

What may cause problem drinking? How can problem drinkers
be helped? How can a spouse or child cope with a problem
drinker in the family? These questions are posed and possibie
solutions are suggested, but the need for additional research by
your stuc'ents remains. . .

The information below is from a brochure publicizing
the Jackson Junior High series.

-

-~

Flim Title and Story

“Route 1'*—Patches has a hangover, no smail probiem for a
2004b St. Bernard. An eighth grade science class begins with his

\

problem as they discuss alcohol's.effects. A cartoon wquence
follows alcoirol through the bioodstream. e

"The Party’s Over"—Fred crashes Sarah's quiet teenage party ‘
bringing some wine to “liven things up.” The resuit is disruption
and antisocial behavior that goes beyond Sarah's ability to cope.

_“Barbara Murray"” - A nondrinking substitute teacher finds her-

self conducting a class discussion of whether alcohol is good or
bad. A cartoon sequence shows the origins and history of ~ |
beverage alcohol in a variety of culjures.

“Like Father, Like Son?"'~Young Jim's problem is excessive -
drinking by his father, who recently lost his job. The boy is C.
studying aicohol at Jackson junior High and wants t0°help his :
dad,but "Big Jim"’ goes into a rage when the topic is mentioned.

\

Content and lssues ' .

13

Blochgmical effects of various ievels of alcohol intake are pre-
sented, as are important value-oriented issues including responsi-
bility and the widgspread use of “icohol by people of all ages
for purposes of ceremmiony and celebration.

While responsibility and maturity are key issues (At what 3¢
should peaple be:allowed to drink?), external influencgs®n
behavior angd attitudes are_liiustrated. These include pire
example and peer pressure.

Much factual information on differing re'igié
customs about drinking is provided. This and examples of peer
pressure among adults emphasize that drinking or nondrinking
should be a matter of conscious personal‘choice.

What is “too much® drinking? What is aiccholism, and how can
th8 drinker's friends or family help? What resources exist in the .
commupity for the problem drinker and for those whose lives he

affects? These questions are.posed, but your students must .

research the answers. *

"«

[ 4

Other activigies that can contribute significantly to the
training program include use of consultants or resource
people (who may also be involved in presenting the
formal sessions) to conduct evening seminars on topics _
of special interest. Participants with special axpertise b
often are willing to give similar presents tions. As another
pof;ibility. people in the area who are involved in pre-
vention efforts can be used in avariety of ways, including
participation in a panel discussion, seminar, or working
group, or as a keynote speaker at a dinner. These individ-
uals can provide invaluable information and serve as a
most useful resource. Moreover, they can be helpful as
contacts for participants who are or will be working in
prevention programs. ‘

As a final suggestion, one program coordinator kicked
off a weekend presentation of this workshop with a
Friday night “Sockhop,” whers trainces were asked to
dress and act like teenagers. This free-and-easy event
broke the icc and helped the participants start thinking
about issues from a youthful perspective,

N .
’ .
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~Appendix A

...,,

P Conducting

and Managing A
- aTraining Event: ~ =
Refresher Mcterial R

Ce}iducting a Training.Event

* The ultimate success of any training program, regafdless

of how carefully designed, is related to the trainer's skill -

in delivery. For that reason, this appendix presents a
brief review of some training know-how needed to maxi-
mize the effectiveness of these materials. Topics include:

® The Adult Trainee, ]
'S . ® The Trainer's Role,

® Setving on a Training Team,

® Groups and How They Behave,

® Training Methods, and

& Use of Audiovisual Media.
This information represents the wisdom of experienceé
trainers who have presented these training materials and
participated in countless other training programs. It can
provide a useful, quick review for those already experi-

° enced ir group leadershid, and it can serve as a heipful
: beginning for those whose skills might be rusty.

~ The Adult Trainee BN

Adults who attend training programs are usuaﬂy seeking
" very specific, job-related skills or knowledge. in general,
trainees are:

©® independent;

@ experienced;

@ problem centered;and
® ‘now" oriented.

Thus, trainees have to feel that the learning is relevant

. to their needs before they are willing to accept it. For

this reason, effective training has to be:

® self-directed (the learner is involved in conducto
ing the learning experience),

® expgrience based (learning agtivities are planned
around the participant’s expeﬂences),

® problem-centered (Ie’mln; genters on learner-
needs and problems, hot on covering subjects),
and .

® immediate in application (learning can be put
directly into action).

This training package is designed to provide participatory
learning experiences through which. trainees relate new

- information to their experiences and needs.

As the leader of adult learners, the trainer is responsible

.or creating the kind of open learning environment that

enables trainees to share their experierices and individual
expertise with other participants.

The Trainer’s Role

Trainers use a number of different, and sometime highly
individuai, approaches to conducting training sessions
and meeting the needs of the adult learner. As a general

3 { N
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rule, however, skilled trainers start by putting partici- \Qnt. the;e needs' to be a clear-cut delincation of who

pants at ease. Drawing people out during the first session
with questions about themselves and their éxpectations
for the course aliows trainees to get to know eagh other
and gives guidelines about their needs. This approach
also initiates involvement by participants: The physical
environment aiso helps set the atmosphere for invalve-
ment. Arranging the seating in a circle or'around a large

table is conducive to informal exchange among attendees ‘
+ rather than exchanges only between participants and the

dlscussion leader.

As a second task, experienced trainers uwally set the
group rules by beginning each session with a clear state-
ment of the topic, the activities to be included, and the.
Jearning objectives. After information is presented, the
facilitator initiates discussion. If people are reluctant to
speak first, the group leader often voluntegrs acomment,

. contributes information, or breaks the topic doWn lnté

more specnflc questiom. :

The trainer somtlmes must provide information to give .

the group some basis for learning and discussion. There
are also times to seek information. This may require -
calling on participants wit special knowledge or experi-
ence or bringing in an expert on the subject. Sometimes
a participant can be asked to look up information and.
report back to the group.

Other trainer respomibtljues include keeping the dis-
cussion on the subject and making suré the learning

. activities stay on.schedule. A brief summary after each .

learning activity and at the end of a session serves as a
logical conclusion to the activity and also gives trainees a
road map to follow as they sort out where they are
going and where they have been. In carrying out these
tasks, it is important for a trainer to: *

‘® avoid seeming to pass iudgmem,

® make positive comments and give posmve
feedback, °

@ respect people’s feelings,
® be aware of and candid about personal biases,

@ avoid pretending to be an authority on subjects
he or she does not know thoroughly, and

~® be frank about his or her personal style of gréup
leadership.

Serving on A Training Team

Often more than one person will be involved in the presen-

tation of a training cvent. The use of a team is particularly
advisable if the training program extends to more than 1
day, or if the content is complex and technically demand-
ing. The same principles apply regardless of how many
people serve in the role of trainer, but 4 few special
precautions need to be observed for team eftorts.

. . t
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delivers what materials and exactly how much content

- the indlvidual presentations wiil encompass. Redundancy

and alack of coordination in the subject matter is likely -
without this assignment of responsibilities, If possuble.

_team members who are not performing should still. be
- observing. The trainer who has not attended sessions

othey. than his or her own presentations may encroach
upon areas that have already bieen covered by others or
miss points brought up edrlier that could integrate the

learning expérience or add emphasis. Periodic debriefings o

for team members asslst in coordination if it is not
practical for the whole team to be present for each
session. .

" Groups and How They Behave

One of the tricks to being an effective trainer lies in
understanding how groups work. The successful facilita-
tor knows what forces make people and groups act as

they do and uses these dynamics to help guide the

learning experience. ,

Two major factors shape the behavior of most groups.
First, participants have to decide, “Do | really want to
learn this from you?” As they make this decision,.
participants tend to test the trainer to decide whethée®
they can accept his or her leadership. Sometimes accept-

- ance Is achieved shortly after the start of a session; at.’

other times it may take longer. Another aspect of
acceptancé requires that the trainees decide to learn
what is being presented. The participants have to analyze
and, in a very real sense, agree to learn what the trainer
offers. To guard against acceptance probicms, the
trainer should

.@ be thoroughly prepared for the presemauon,
® make sure the log.;tiqs run smoothly,

® be frank about what he or she knows or does
not know,

® clarify participant expectations at the very
beginning of the training program,

® compare these expectations with the training
objectives,

‘@ highlight what will and will.not be covered, and
o discuss how unmetexpectationscan be handled.

. If there is a problem, some telltale signs include:

® yawning,
fidgeting, .

private conversations among participants,
* challenging or off-the-subject remarks, and

questioning of the content validity.

When such problems arise, the trainer must deal with the
issyes openly to avoid bigger problems. He or she can:

J:
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~ @ reveal what is happening in terms of group

processes,

® ask the group what can be done to satisiy their
" needs, and .

® meet separately at a coffee break with discon-
tented people and deal personally with their
concerns. .

The second dynamic which shapes gtoup behavior is the
need for each individual to locate himself within the
structure of the group. This force is most obvious at the -
beginning of a training event when participants typically

. explore how to:

® fit into the group.

® establish themselves as important members of
the group,

. ® guard their vulnerabilities, and
" @ get attention and recognition. .

. The need for group recognition and membership often

leads to behavior patterns that may interfere with learn
ing. Trainers, therefore, need to be on the alert for the
following types:

.. ® recognition seeker (constantly.calls attention
to himself or herself):

® conversationalist (brings up offc-the-subject. and
often personal, anecdotes);

" @ silent partner (sits quietly, daydreams, and does
not participate);

o sophisticate (asdrhei_ bored, know-it-all
attitude);

®. moralizer \advocates mdgmental points of view
based on personal convictions);

® conservative (convinced that status quo does
not need changing);.

® aggressor (attacks other attendees rather than
their ideas);

® theorizer (talks in abstract terms that often are

_unrelated to the discussion);

® fatalist (believes that nothing can be done about
4 problem;

® rationalist (believes only in logic and rejects
emotional tactors); and

® thinker (appears to pay attention but does not
participate).

Ca.

Recogizing that thgse types of behavior represent indi-

~ vidual ways ot coping with the strains of fitting into a

group can help a trainer deal with them. Respecttul,
tactful treatment may integrate the problem individual

with the grnu;j‘ and neutralize the disruption. Keep in

mind what underlies the behavior and try to respond to

¢
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. that nced. Thus, try slowly to draw out the silent person

without making him or her more self-conscioys; give
some recognition to the types who try to dominate a
discussion, but be sure that others have equal oppor-
tunities to participate. To cut short an off-the-subject
remark tactfully, ask those with an interest in the topic
to get together at the next coffec break. Sometimes the
group can help. For example, ask “what shall we do
about keeping on schedule when so many people want
to discuss this issue?”’ The group members usually deal
very effectively with the situation. . - .

There is no simple technique for handling attention- -
seeking behavior in groups. A good trainer approaches
each individual as a new problem, keeping in mind these
few general rules: '

® Deal with the disruption; if nothandled immedi-
ately, it will just appear again, pften as-a bigger
problem.

® Remember that you are the group leader and
that challenges to that role should be met head
on. . . :

® . Keep in mind that your responsibility is to the
whole group; no single individual should be
allowed to disrupt the planned learning experi-
ences.

Instructional Methods

To achieve its objectives, this training program uses an
assortment of methods compatible with the basic princi:

. ples of adult learning. While section | discusses when to

use which method, the following pointers tell how to
use these techmques

Discussion. Group discussion, one of the most frequently
used techniques in training sessions, generally is initiated
by the trainer's question or by information given in
presentations, overhead transparencies, or reading
material. The participants then contribute examples,
observations, comments, and anecdotes from their own

5

experiences in order to expand and illustrate some of the - - . ——————

- pointsmadr inThe session. Some of ‘the contriputions -

provnqe striking, firsthand accounts from those who have
deait with ditterent situations. Other comments and
suggestions will not be effective contributions, but the
diversity will b, ing the subject to life and make the
sessions personal and meaningful.

Discussion is not just a rambling, formless conversation
that jumps trom topic to topic hut is focused and directed
to a specific issue or subject. The job of the facilitator is
to ensure that the discussion remains relevant and that
rambling is minimized.

Personal experiences can be valuable contributions to

discussions, but some participants may be tempted to
o . . . .

use the discussion as a contessional, Very ditficult,
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_ emotionally charged situatians that have little learning

value can develop. Aim at achieving balanced participa-

tion from the group. Some people may want to say their °

piece, ‘but others in the group usually_are not interested

-, in such speeches unlesi they directly relatc to the

subject.

As a discussion leader, it pays to be aware of body

- language, both your own and that of the participants.

For example, the trainer can use gestures to keep the
flow of convirsation going. Pointing to an individual
who has somuthing to say- is perfectly polite in this
context; o is a hand signal encouraging someone to

- elaborate. The direction of the trainer's attention itseif is

a powerful signal. As long as the leader is looking at

. somedne, he or she will be encouraged to continue;

looking away or at someone else may cut the flow of

spoech
A trainer's ability to ask good questions is the most

useful tool for bringing discussions to life and keeping

them focused on relevant topics. A probing question
arrests the attention of the adult learner and permits the
trainee to be seif-directed in finding an answer, to draw

*#.0n his own experience, and to focus on an issue rather

than an answer. Incisive questions also cast the trainer in
the role of a-peer seeking answers, thus establishing a
productive trainer-trainee relationship._

A few simple tips can help a trainer ask the kinds of

questions that lead to fruitful and purposeful discuulon

.¥ @ Ask questions that start with “how" or “why”
rather than “what is.” These questions will
encourage the development of the learner’s
analytical skills. Phrased this way, questions
make learners apply what they know and dis-
‘cover what they stiil need to find out.

o Ask quesilons that spark controversy and force

BRI S T

everything is black or white. .

. ® Ask open ended questions that have more than
one right answer and are likely to elicit more
than one response. For example, start with
“In what ways. . .”*" or “For what reasons, . .2"
These kinds of questions foster a mind set that
is open to the nuances required to understand
the complexity of most topics.

@ Do:i't put people on the spot with such ques-
tions as *‘What is the chemical formula for. . .2"
or “Does anyone understand. . .?'' An inability
to answer the first question or an honest “'no
answer to the second would make someone feel
stupid.

34 ' '
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.Role Plays and Simulations. Théw activities require

=participants to assume the part of another individual in

a pmﬂgm-solvlng or conflict sltqation Role plays and
simulations provide opportunities for the participants to
examine attitudes and behavior a3 they portray persons
with different points of view and positions in life. From
these experiences, trainces may |develop empathy with
others in situations that differ from their own. Moreover,
by helping resolve a conflict or solve a problem in which

“they arc not really personally involved, panlclpanucan

gain new insights to thclr own behavio*

Before starting the role play, a director should be
appointed. The trainer may serve in this cap.city or may
call upon an experienced person from the gro.:p. It is the
director’s responsibility to oversee the activity. He or she -

‘sets the stage, selects the panfclpants or asks for volun-

teers, and makes sure that, pabple portray their assigned

‘ roles rather than theMselves during the activity. Another
.responsibility of the director is assuring that no partici.

pant is attackéd personally. While conflict may develop
between characters, the distinction between the role
being played and the individual ’s own ldentity should be
miintained. ) .

To begin the activity. the director asks the players to set
the scene. The physical dimensions of the room or setting
should be defined; with the locations of such features as
doors and windows at least agreed upon, if notindicated,

. by chalk marks or other means. A few simple props such

as tables, chairs, a desk, or-arug help simulate reality.

To warm up the players, the dlrector may walk around
theset with each player individually and discuss aloud
what his or her role will be, what kind of person wiil be
portrayed, and how the character will react in the situa:
tion. This technique breaks the ice and gets people ac-
customed to their roles.

,' The director also may wish to point out that:

people to disagree. Such
en minds and dispel the illusion that

" e The players should try to get inside their roles
and respond as the real characters would. if the
roles are played “Just for laughs,” the activity
wili not be a valuable learning experience.

® If anyone is especialiy unggmfomble with a
role, he or she should be free to change.

® Because of the freedom allowed in the role-play
activities, there is a possibility that conflicts
may occur and people’s emotions may become
involved unless players take care to separate
their own identities from the role being played.
]

During the enactment, the director is responsible for

. keeping the action within the scope of the planned

activity and for reminding the participants to play their
roles rather than representing their own points of view.
The intrustions of the director into the action should be
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: limmd and should not siow the momcnwm of the_

activity. If personal conflict Between players devolop}.\

r'about the obwctwc of the activity. M

. the d7zzctor must stop it immediately witn a tactful

it often contributes to the lcaming expenencc if-the
director stops the action at the critical iunc{um during
the enactment. He or she can call for an ins

ask.participants to freeze and tell what they ate feeling,

The discussion should focus onswhat is taking place -

within the group at that point. Each role-play exétcise
shouid be followed by a discussion period involvi
players and observers. The points raised should relats
the event to the learning objectivés, and the discussion"

should not get into issues such as thé acting ability of

the players. The characters may begin the discussion by

- explaining their reactions, how they felt as the cha[acter,

and why they acted as they did. Observers can address
the same issues from their perspective. Other points to
be considered are in what alternate ways the characters
might have responded, and what jearning experiences
resulted from the activity. Y

t replay.or

4

Written Exercises: Activities calling for written responses

of various kinds are used in some of the sessions to stimu-
late the participar.ts to formulate conclusions individually.

~Materials hanged ~ut to suppiement or follow-up group
_discussion -include multiple choice, matching, and
. completion exercises, which are often used because some

individuals seem to learn better. by writing than by
listening, talking, or reading. The written exercises should
not be assighments to be completed for their own sake.
Rather, regard them as springboards for relevant discus-
sions. Do not let the participants become bogged down
in the details of the exercise to the extent that they-
waste time or 10se interest.

Small Group Work. The plans for some sessions suggest
that the participants break up into small.-groups to work
on specific problgms and report bac]( to the Iarge group.
The participants can make their own groups or the
trainer can make assignments. It is useful, however, to
Have a variety of backgrounds represented in the com-
position of each unit. .

" Some trainers feel that allowing groups to remain.stable

throughout the workshop or training program allows
each to develop as a working unit; others foel that it is
better to encourage more diverse interactions by forming
new ones for each session. I strong divisiveness seems

. to be developing in a group or if a particular group is

becoming a separate unit that might be ditficuit to lead,
the trainer will probably want to reconstruct the groups
for the following session.

Each group needs a recorder if a report is to be made.
The trainer may either assign recorders when groups are
formed or allow each group to choose its own. 1tisa

good idea in either case to have diffcrent individuals act -
as recorders in different sessions.

During small group activities the facilitator circulates
among groups to answer any questions, make sure that
all the participants understand the activity, and ensure
that the groups are on cqurse in their discussions.

End the sessions .early enough to allow sufficient time
for followup discussions involving the whele group.

® Begin the followup with the reports of the
conclusions reached by each team.

® Foliow each report by brief discussion and
question period, but reserve the major portion
of discussion time so that all the conciusions
can be treated together in comext.

Brainstorming. Calling on all members of a group to con-
tribute ideas and suggestions quickly and randomly is
terined brainstorming, a technique which quickly elicits
input from a number of people and proviues many
different perspectives. in.a brainstorming session, the
trainer calls on the group members tp present any ideas
they may have in rapid succession and without contem-

* plating them carefully. The suggestions are listed so that

t

everyone can see* them—usually on a chalkboard#flip
chart, or overhead projector. items are listed as they
come from ‘the group. No attempt is made to cull the
ideas for relevancy, redundancy, or approprnateness.
Each contribution is written down initially, and the
group goes back later to consider which apply and which
should be discarded. This activity can be very creative
since the ideas of one person often help stimutatb the
thinking of others.

?

Using Audiovist_aal Equipment -

»
The expert use of transparencies, filmstrips, and other
audiovisual media contributes immeasurably to any
training event.  Attention is focused on key issues, major
ingiples.are highlighted, and difficult concepts are

tly prescnted Careful integration of audiovisual
materls with the content will quxckcn the pace of

the presentation and enliven the trammg event. On the
other hand, audiovisual materials can seriously disrupt
a presentation if the trainer is inept in the use of the
equipment) Fumbling with transparencies that are out of
sequence, saarching for an extension cord, fiddling with

. the projectorjor having a filmstrip out of synchronization

with the soun\d track are problems that inevitably will
plague the ill prepared trainer. As 4 result, the pace of

the session lags\and the group’s interest wanes. ‘

The equipmentlis basically simple to operate. With
careful setup and'a brief practice period betore the start
ot 4 session, it will tunction smoothly and fit into the

presentation without a bredk in the continuity. The
|

.. N
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follow n"g sections explain the operation ot the addio-
visual equipment needed for presentation of these

. training materials and give-tips-on effective use.

The Overhead Projector . -

The overhead projector {sec figure 1)-cnlarges images
printed on transparent acetate shects and projects them

"on a screen. it is used with the trainer facing the group

so that eye contact with tae participants can be main-
tained. Sirice the room does not have to be darkened to

use an overhead projector, the logistics are simplified.

To operate, set up the projector gnd screen as illustrated
in figure 2

Place a transparency on the stage so that you can read it
as you face the group. Turn on the light and focus by
turning the knob. Tilting the head of the machine with ,
the tilt khob raises or lowers the beam-of light. The dis-
tance from the screen determines the size of the image
area. Adjust it until the light fills the screen evenly and
no dark edges are showing. If the image is distorted by

the keystone-effect (see figure 3), correct by changing.
the positlon of the pro;ector.

he overhead projector is only turned on.when attention

ould be directed to the screen. Switching the projector

ff between visuals offers an opportunity to pinpoint
attention on the screen each time a new visual is shown.

a

Lens

Mirror for picture tilt adjustment
tocUs khnob

Stage

Lamp casing

R

FIGURE. 1. Overhead Projector
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1. Projector

2. Trainer

3. Participants

4, Screen . ' .

FIGURE 2. Proper Placement of Overhead Projector

When left on, it is a distraction that interferes with the

_presentation and group interaction. The overhead pro- .

jector can be used as a chalkboard by placinga clear sheet
of acetate on the glass afid writing on it with a water-

‘soluble, felt-tip pen or grease pencil. The acetate can be

reused; just wipe off the pen or pencil marks.

When operating the overhead projector remember these
precautions:

® Turn the lamp to “off” when changing trans-
parencies. .

® Always allow fan to run after turning off lamp
to prevent heat buildup in the projector housing.

@ . Never move the projector when the lamp is hot.
Hot filaments break easily. , !

® Always turn the lamp off and unplug projector
when changing lamps. Both lamp and surround-
ing metal will be hot

prawe.

0cus

FIGURE 3. Keystone Effect
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® Never handie a new lamp directly; use a pwcc
of paper or handkerchicf.

©® Keep the projection stage clean.
® Clean lens as necemry.

\

Transparencies for use on the overhead projector can be
made by a nymber of different methods, which range

from simply writing information on a clear acetate sheet
to using expensive multicolor heat or.chemical transfer °
- processes. The common types of photocopying equip-
‘ment available in most offices easily convert printed

- materials, line drawings, or premade transparency masters

such as those incluged in this-package into transparency
form. Acetate sheets are inserted in these machi tes

" according to manufacturer’s directions and the master is
_reproduced in black and white on these sheets. The

transparencies can be used unmounted or framed in a
cardboard holder (ordered from the local art or office
supply stores) for ease of handling and storage. If an
arrangement can be made with the audiovisual center
in a local school, the diazo or heat process can be used
to aud color to the visual$\The center staff will advise
about which process is most effective and assist in use of

_ the equipment. Raving transparencies commercially

reproduced often is prohibitively expensive, and there-
fore is not recommended.

Flip Charts

L4

masters can be copied by hand on jumbo-sized tablet
and mounted on a tripod ofother support (see figure 4
Flip chart paper and tripods may be purchased at art
stores, office supply stores, or university bookstoress
The local school may also be able to provide the equip-
ment or tell where to obtain it.

" If an overhead projector is not ‘available, transparen&

I

-~ "

.The 16-mm Projector -

o

‘V've 16-mm or movie projector (see figure S) intimidates
inexperienced trainers by what appears to be a complex
operating procedure and a temperamental nature. In

_ fact, these machines are not so complex as they appear, ¢

and properly set up, they will function smoothly, The
many different manufacturers of this equipment produce -
avariety of models, with différing operating instructions,
but a few general operating procedures apply to most.

® Open the case, and place the projector an a
firm base.

® Attach the speaker cords to the projector and
- place the speakers in the room so that the sound
is directed toward the viewers,

® Turn on the amplifier switch.’

® Rotate reel arms and lock in operating position,
then attach reel drive belts (spring-wire cables),

® Start motor and. tum on the lamp.

® Fill desired lmage area with light by moving the
projector toward or away from the screen.
Elevate the front of the machine to adlust the
height.._

® Focus t beam by turning the lens barrel
until the beam edges are sharp.

Case

10. Volume and tone comrpl knobs
11. Feed spindle

12.\ Take up spindle

13. Film channel

14. Sprocket wheel

15. Framer

16. Rewind switch

17. Reverse control switch

Speaker and cord
Amplifier switch
Feed reel arm
Take-up reel arm
Reel drive belits
Motor switch
Elevatqr knob )
Lens

po
AL A o

» V4

FIGURE §. T)pi&l 16-mm Projéctor ~
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® Check the sound system by turning up thes
volume control. Insert the tiim leader or a slip
of piper between the exciter lamp and the sound
- drum and move it back and forth. If the speaker

pops when the light beam is broken, the system

is operating properly »
® Lock the reel of film on the feed spindle. .
® Check the film to see if it is properly wound, If

correctly done, the film winds off the front of '

the reel with the image head down and the
sound track néxt to the projector case.

@ Attach an empty reel on the takeup arm spindie.
® [nsert fllm according to manufaciarer's instruc.

tions, taking special care of the following items.

~ The 1iim must lie smoothly in the film channel
" and thesprocket teeth must ﬂt through holes
in the film.

—~ Make loops above and below the film channel
according to the diagram that appears on
most projectors. The lower loop must be
accurately formed to insure proper synchroni-
zation of sound-and picture.

® Start projsctor, focus, and remain with it during

presentation.
® Rewind. - .
Managing a Training Event

- v
Careful planning and attention to logistic details are vital

ingredients of a successful training program. The tasks
required to plan a training event can be grouped into
three phases. The first steps take place when an agency
decides to sponsor the program. The sécond phase includes
preliminary details, ranging from making arrangements
for facilities and inviting participants to preparation of
the training site. The third involves deiails carried out
during the training event itself. The following sections,
which may be viewed as a management checklist, discuss
these phases chronologicaily. Careful attention to the
tasks delineated in each wili help insure a meaningful
and productive training event.

ON YOUR MARK~—INITIAL PHASE

Lecide to Sponsor the Event

No agency should spotisor a training program without
detgrmining whether enough people are interested in
attending. To gage the probable response, either make
informal telephone inquiries of likely participants or
send letters to key otadnizations and people. If the
reaction is good and it appedrs that 4 sufficient number
of people are interested, planning can proceed.

38

* ¢anh bu based on thts preliminary budget. Oncc partici- ‘

Assign the Trainer

At this point the sponsoring agency should deslsmte a
qualifiedtra ~ror trainers. If possible, another individual
should be desngnatcd program coordipator and made .
responsible for the many manasunem and logistic details,

enabling the trainer to concentrate on”the training \
content. In practice, however, the trainer frequently must

also serve as the coordinacor.

"

choosing a trainer,.leok for someone with training
skills and knowledge of-the content area. This combina-
tion of knowledge and ability to conduct a training event
is rare. If no single qualified individual is available, there
are two other options.

® Use a training team composed of several people
with different kinds of skillsmnd knowledge of.
special topics related to the training content.

® Use'one trainer assisted by one br more consul-
tants who can serve as a resource for content
requiring specialized expertise. . -

Set a Time Schedule

Next, it is extremely important to schedule the various
management tasks and activities. This process can be

facilitated simply by listing the actions called for in this

checklist and setting a target data for each. This step will

preclude such mishaps as beginning a session without

the needed materials or equipment. .

Prépare a Preliminary Budget

The training package itself is provided free of charge, but
the other expenses involved in conductmg the workshop
may include:

@ the time of the trainer and poisubly the tin® of
one or more assistants before. during, and after
the workshop; /

® refreshments served duting the workshop;

® reproduction of hangbuts, transparencies, and
evaluation forms;

® pens or pencils, paper, and name tags,
e flip chart, paper, dnd markers;

® rental of the meetmg place (if not provided by
" the sponsoring agency);

® rental of the films; and

) 4
® rental of audiovisual equipment (if not available
onlgan). -

Unless the sponsoririg agency requires other procedures,
all expenses should ‘be included in a preliminary estimate
ot costs. If a tee is to be charged to the participants, it

pants have been selected, a final, revised budget can be
cumputuy Unless already established by the sponsoring

i
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organization, pchedures must be developed for purchas

- ing supplm and for renting spdce and cquopmcm if

necessary

GET SET-INTERMEDIATE STAGES
OF PLANNING

Select Date and Site for the Training Event

Several factors huve to be considered when setting the
date and selecting a location for a training event. The day
of the week can influence many potential participants’
willingness to attend. For example, Friday may be a bad
day to start or end a workshop because of heavy .airport,
railway, and highway traffic. In addition, there may be
special local celebrations or religious observances that
affect a few people ®ho might otherwise attend. 1f several
key organizations are involved, it might be wise to deter-
mine what regularly scheduled meetings or events mnght
keep their staff members away.

&

* The site for the training event should be convenie:tto
most participants and near transportation, entertainment
facilities, and food service. Trainers often neglect to check.

out the dctual room in which the sessions will be held
before formalizing the arrangements for facilities. As a
result, many workshops'end up in stuffy, subterranean
‘rooms or in cramped motel suites. Sometimes participants
are plagued by extremely uncomfortable chairs and end
up sitting on the flouor. A poor heating system or arctic
settings for the air conditioning can disrupt sessions.
Banging radiators or noise from a nearby kitchen may
also distract attendees and trainers. To avoid problems it
‘always pays to inspect the physical setting in person
before makmg any commitment.

Check on thzse details:

® Does the room have windows?

@ Can the room be darkened for audiovisual
projection?

® Are there pillars in the room that will obstruct
someone's view?

Is there adequate space for small group work?
Are there enough electrical outlets?

Is the room noisy? -

IS the furniture adaptable to program neceds?

What services will the management provide?

Make Arrangements for Lodging

If some participants will come trom out of town, make
arrangements with a nearby hotel or motel so that there
will be enough rooms available. Lagistics will be simpli-
fied if all participants stay at one location, but if neces.
sary, two nearby facilities can be selected. H the site for
the event has to be rented trom a hotel or motel, it.

obviously makes sense to arrange lodging in the same
place. Sometimes the mecting rooms are made available
without charge if participants stay at the hotel or motel.

Get written commitment for the required number of
rooms and ask that the price be specified in writing.
Many managers will give a reduced rate for groups. Also,
check to find out the deadline for making reservations

so that you can include it in the information you send to
participants, and confirm whether prepayments or other
arrangements must be made to hold the rooms.

'Recruit the Right People

No training event can be successful unless the participants -
correspond to the type of trainee for whom thematerial.
were designed. Groups frequently include some members
for whom the training is old hat, others for whom the
‘content is peripheral to their real needs. and some for
whom the content is too technical. To recruit the type

of participants you want, make clear in the information
sent to prospective attendees:

for whom the program is designed,
what trainees will learn, @’
who can benefit from the training,

who is sponsoring the cvent,

the time and place,

the cost (if any), and

@ instructions for registration.

Appendix B includes a sample invitation letter designed
for use with this package. You can easily modify it to
meet the needs of your agency. Experience indicates
that to obtain the recummended group size of approxi-
mately 12 to 20 people, 75 to 100 letters of invitation
should be sunt. 1nhe same appendix contains sample
application forms and an applicant interest checklist. The
checklist will give the organizers of the event useful
information about the interests and training needs of the
participants.

Select and Notify Participants

The response to the letter of invitatic.  aay give several
options for selection of the trainees. '{ many people
reply, you may simply accept qualifiec applicants in the
order,they-apply until the suggested groJp size is obtained,
or you may try to construct a group v ith varying back-
grounds and experience. In other cases, fewer participants
than expected may respond. Even in this instance it is
wise to weed out any applicants whose interests ui Lack-
grounds clearly exclude then, from the terget group.

All who apply should receive 4 letter either confirming
acceptance or explaining tactfully why they will not be
able to participate (sec samples in appendix B). I some
attendees will be coming from out of town, it is helpful

v ‘ 39
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to enclose travel and lodging information as well as maps
of the local area. Some trainurs like to call participants
before the start of a workshop to ¢stablish rapport and
set a friendly tone. /

Prepare a Roster of Workshop Participants -
After trainees are selected, a roster should be prepared

listing names, addresses, and, if appropriate, the organiza-

tions they represent. If time permits, copias can be sent
to participants, who usually appreciate knowing who else
will be attending. Inevitably, you will have to make
changesin the list before the actual start of the workshop, -
so plan to have a revised vgrsion rcady to pass out 1t the
virst session.

Plan and Arrange Food Service

After determining how many people will be attending,
arrangements must be made for any-needed, food or
refreshments. Motels, hotels, and other commercial
organizations usually insist that refreshments be ordered
through them. You usually cannot bring your own coffee,
tea, or soft drinks. It is up to those sponsoring the event
to be sure that ordcrs are placed well in advance. If
dinners or luncheons are scheduled as part of the activities,
they obviously require advance preparation. The number

- of attendees, the menu, and the cost must be specified

well in advance. Deposits or prepayments are often
required.

: Prepare a Final Budget

At this point, it is possible to ~ompute a  al budget,
using the actual number of attendees< to determine the
required expendi.. .s. The revision should include ail
needed supplies, refgeshments, equipment, room rent,
and other items. Obtain approval as required by the
sponsoring organization, and confirm the procedures for
making disbursements.

Acduire the Audiovisual- Equipnrent

If the sponsdring organization does not aiready have the
necessary audiovisual equipment, it can usually be bor-
rowed. The public school systems, the audiovisual depart-
ment of a local college or university, and community
agencies are good sources. If not available on loan, the
equipment can be rented. Check the Yellow Pages under
“Audiovisual Equipment and Supplies” for the names of
vendors.

Obtain and/or Prepare Instructional Materials

Arrangements to obtain films to be used in a training
event should be made several weeks in advance, and
trainee texts should be ordered for the expect 4 number
of participants. Overhead transparencies should be made
from masters and the participant handouts reproduced.
Related equipment, such as a flip chart or chalkboard,
must alvo be obtained.

40

Prepare the Meeting Room  »
The day before the start of a workshop, doublecheck the
meeting room to make sure the heating or air condition-
ing is working properly, and set the room up a requirgd,
tor the first session., Al the sa . confirm the
arrangements for refreshments and food service. Deliver
the audiovisual equipment, set it up, test it, and if
possible, go through a dry run of the presentation.
Collect Supplies and Place in Meeting Room
Place all necessary supplies in the room. Do not'forget:

® pencils

MApaper

® name tags
registration forms o .
cups
spoons
sugar and cream
tape, chalk, felt-tip pens
extra bulbs for audiovis }al equipment
extension cords ‘
receip. book (if partlclpants have to pay a fee) .

ashtrays

evaluation forms

wastepaper baskets

Assemble all instructional materials, arranged in the order
they are to be used. Make sure they are in a convenient’

* location for use by the trainer during the sessions.

GO~THE WORKSHOP ITSELF N

Set Up a Registration Desk

Shortly before participants arrive, set up a desk where
attendees can register. It also may be helpful to put up
some signs directing people to the room. Training
manuals, participant rosters, and name tags can be
passed out as the trainees fill out registration forms.
Most trainers find that it is vital to have support staff
assist with the registration so they are free to greet the
participants and start the session. There usually are late
arrivals who will have to be accommodated after the start
of a session.

Conduct the Training

The trainer, while responsible for conducting the work-
shop, still must carry out management tasks during the
sessions. Refills of the coffee or teapot, problems with
late arrivals, and similar annoyances have to be takhen
care of. Support staff can help with these problems, but
it is likely that the trainer will be involved

47
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Prepare for the Next Session

After the conclusion of one sessibn, the trainer immedi-
* ately has to anticipate the next. Get participants to help
change the seating arrangements it necessary. Collect and
store transparencies, filmstrips, and other instructional
materials used during the session. Locate and arrange
materials needed for the next presentation. Pass out any
handouts required for the upcoming session. If ‘morc
than one traincr is participating, they should debriefeach
other at the close of each session to avoid duplication
and insure integration of concepts and content.

Many trainers use the time between sessions, as well as
lunch and coffee breaks, to mix with participants and
gage their responses. By doing so they identify potential
dissatisfaction before it disrupts the sessions and get
useful feedback regarding how well the trainees’ needs
are being met.

WRAP IT UP-AFTER THE EVENT

See Participants Off

At the end of the training event, be prepared to help
attendees with travel arrangements. Some may need

AN

transportation to the airport or the railway station;
those driving may want directions on hov'( to getout of
town. It helps to have a map, the telephone number of
the closest taxicab company, and an dirport limousine
schedule at hand.

Arrange for Cleanup and Return of Equipment

Unless specific custodial agreements have been made with
the management in the building where the workshop
was held, you probably will have to initiate a cleanup
project. Often participants are willing to help and all

. staff members should be expected t6 pitch in, collecting

trash, emptying ashtrays, straightening out chairs, and
putting away supplies. The trainer also should be sure:
that the audiovisual equipment is returned to the owner
ang that the extra supplies and instructional materials
are not left in the meeting room.

Pay Outstatidlng Bills and Write a Management
Report ’ !

After completion of the sessions, make sure that all bills
have been paid. Then prepare a report that contains an
accounting of the funds received and the cash paid out.
The report should also evaluate the workshop from the
management viewpoint and include suggestions for any
future training events. N :

L]
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Sample Invitation Letter

é

Dear
| am-happy ‘to announce that (your agency) will be’ sponsoring a program entmed “You. Youth. and Prevention.”

This 14-hour training event will be presented on ' 19 _at

Of special importance to those staff members in alcohol service agencies who are responsible for planning and
implementing prevention programs for youth, this training deals with issues related to prevention and provides
opportunities to learn and practice program planning techniques. The training also will interest those who work
with youth in other capacities and have some backgroung in the field of alcohol abuse.

The program assist participants to: :
® develop individual concepts of prevention that can be implemented in their own agencies;

® recognize and distinguish between attitudes toward youth, drinking, and teenage drinking that will
“impede and those that will promote effective prevention programing;

8 recognize and distinguish between interpersonal communication styles that will impede or promote
effectiveness in working with youth; *

® identify and describe a problem focus for a prevention program that responds to identified community

needs; - - \
® identify and describe a prevemion programing strategy appropriate in achieving the soal(s) ofa prosram
to meet these needs. .

L

The training activities are presented in four 3%3-hour sessions, whi;h deal with the following topics:
_ ® Exploring concepts of prevention
® Improving communications
©® Selecting a problem focus for a pilot prevention program
©® Selecting 2 p.'evention strategy

Participation should benefit both those who are just starting to plan a prcvention program and those who want to
improve an existing effort.

Each participant will receive a copy of Planning a Prevention Program: A Handbook for the Youth Worker in an
Alcohol Service Agency for use during the workshop and for reference in future planning activities. The handbook

* discusses issues related to effective program planning and gives step-by-step procedures for implementing a pilot

program. it also contains educational materials on alcohol abuse as wel: as lists of resources, funding sources, and
other vaiuable information.

(Agency-spacific information, including cost to participants, inserted here).
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ifyou wiﬁ‘l to attend this worhshop, please complete the application form and return uby (d'""/ . Attendance

will be lln\md to 20 participants and applications will be accepted in the order received. Your apphcat'on will.be
prompily .acknowledged. Thanh you for your interest and cooperation. :

Sincerely,

Enclosures: . Application Form
' ' Applicant Interest Checklist

" APPLICATION

'

¢ Yes, | would like to particlpaté in the training program to be held (date) .

No, | cannot attend this workshop but would like to be notified should you run the workshop again in the
future. .

o s

Name . l

Position

.
. Name and address of agency

Telephone number

| am interested in initiating a prevention program in my agency. . ’

I want to improve specific aspects of my agency’s existing prevention program.
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Appllcant’"lﬁie&t_ Checklist

L]

To aid the training team in knowing which parts of the “You, Youth, and Prevention” program will be of greatest
interest to you, please check each of the statements below which pertains te your needs:

| would like to explore my own concepts of prevention with other you'th workers. ' ‘

| would like to explore the prevention programing tasks of goal setting, specification of target audience.
behaviors to be affected, and lndicators of successful preveiition programing. e

! would like to examine attitudes about youth and youth drinking which may affect my own work with
youth,

| would like to examine basiocommonicatlon styles which may affect my work with youth., . ¢

| would like to develop skill in selactlng a problem focus, based on community assessment data, for a-
prevention program.

I would like to learn, through a real life simylation, how to bring a task force to consensus on a given issue.
} y .

| would like to have practice in selecting a prevention program strategy which is appropriate and’ fcasible
given program, community, and agency constraints,
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_ Sincarely, .

Sample P;;flclpdm Selection Letter

.

'Dear R

| am pleased to tell you that you have been selected to participate in the tralniug program “You, Youth, and
Prevention.”

The workshop will be held on (dm) - from, (t’m) to___ftme) __ a (1ocation)

Enclosed you will find your reglstration form. Please fill it out and return with your registration fee of § (amount)
by (daJ .

If you have any questions please call me at _(phone) or write to the above address.

I look forward to meeting you on____fdate of W'kShOP) .

Enclosure: Registration form

-]
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l. &. | LY
. ‘ ’"""'""""‘""‘“"‘:“‘: ’ . ) | e e
Sample Rejection Letter =~ S - L.
D“‘af _ : ) ‘: ‘ - ‘ -t ) . \

Thank you for applying to participate in the "Y:)u, Youth, and Prévention”'training workshop being offered &

by _(sponsoring agency)  when your application arrived all available places had begn filled. We appreciate your
interest and will notify you if the program will be presented again™ it the near fuwrg. :

Sincereiy,

50 : “9

XS
o



for S

Transparencles'

ese ..

® |

ERIC

. ' \

- M [ 4
B
»
-
.
.
.
-
-
.
.
.
‘e



.

. “TRANSPARENCY 1
e o .
- PROGRAM OVERVIEW =~ |
J | o o .
SESSION . o - SESSION Il
. .Explorlng Concepts of “ Improving Communicatlons
. Prevention - . - - With Youth
* o DEFINE Pnsveunon e IDENTIFY YOUTH s'rensom:es
-+« TRANSLATE DEFINITION INTO « LEARN EFFECTS OF ATTITUDES ON
PROGRAM TERMS .~ . ADULT-YOUTH COMMUNICATION
. - ’ . ASSESSSTYLESOF =
COMMUNICATION
| SESSION IV
SESSION ] | |
Choosing Appropriate
Solecting a Problem Focus Strategies
*» LEARN SKILLS FOR PROGRAM . : « IDENTIFY PREVENTION
.. PLANNING - -' ~ STRATEGIES : |
' SELECT PROBLEM FOCUS" - | «-CHOOSE STRATEGIES FOR A
. R, PROG
* PRACTI PROGRAM PLANNING
SKILLS
_ 9 \ ]




. 4 -
.

TRANSPARENCY :

§

PREVENTION: ACTIVITIES WHICH
" INCREASE THE LIKELIHOOD THAT AN
INDIVIDUAL’S DRINKING-RELATED BEHAVIOR
IS PERSONALLY AND . - -
SOCIALLY CONSTRUCTIVE IN A
DRINKING SOCIETY.
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Participant Introduction Guide

As a means of getting to know each other, each part’cipant will be asked in turn to intro-
duce himself or herself. Please use the following questions as a starting point. Feel frec to

add any further comments or anything else you would like the group to know aboyt you,

but try to observe a 2-minute time limit.

\
1. What is your name? How do you prefer to be addressed?

2. Where do you live? . ‘
3. What agency do you represent? What do you do thefe?
4. What are some of your interests outside of we .2

5. What is your experience with youth programs as a director or coordinator, as an
observer, or as a volunteer?

6. What brought you to the training'session? What are your .expectations or
objectirs? N :

SESSION |
HANDOUT A



SESSION |
HANDOUT B8 . ! X
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Overview — Session |
Session : Topic Objectives . Activities
o . Exploring Concepts of 1. Under. .. workshop structure and Individual activity
. ' Prevention purpose.
2. Become acquainted with participants Lecture
. and staff, -
, 3. Define prevention. Group discussion.
- 4, Express a definition in program terms,
w-
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Four Elements Basic to Actualizing

3. Behavior To Be Affected

4. Indicators of Success

Any Definition of Prevention _ .
Element: Example: Primary prevention
1. Goal Reduce the number of new cases in which drinking causes
. adverse or harmful consequences. »
2. Target Audience

People without alcohol-related disabilities:

® Abstainers '

® Moderate drinkers ,

¢ Drinkers with questionable drinking patterns
e High-risk people "

Drinking-related behaviors: '

" ® Personal drinking behavior

® Behaviors that influence the drinking-related behaviors
of others

¢ Behaviors toward those with questionable drinking
patterns '

A decrease (by X percent) in the number of alcohol-
related automobile accidents in the rommunity. An in-
crease (by X percent) in the number of requests for
alcohol education received from community groups
(schools, churches, civic associations, etc.).

SESSION |
HANDOUT C
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SESSION | -
HANDOUT O

* Personal Concept of Prevention

-

How do you define primaty prevention? . : ' : .

" 1. What would be the goal of a program consistent with this definition? -

.

A

L)

2. Considering this definition, who makes up the target-audience for these prevention
activities? :

Py P

3. What areas of behavior would this program attempt to affect?

4. What indicators would tell whether the prevention activities are achieving the goal of
prevention?
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Overview — Session 11

L)

SESSION ||
HANDOUT A

Activities

Sessivn Topic - Objectives
i Improving Communication 1. Identify helpful means of communi- Lecture
With Youth cation with youth. ’
) 2. Recognize negative attitudes toward Film
youth (particularly toward teenage .
drinking) and other impedifhents to Role play

communication..

3. Demonstrate helpful and blocking
. styles. ) )

4. Assess personal styles of communication.

" Group discussion -

k]
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Contents:

SESSION I
HANDWUTE - -

. Small-Group Role-Play Packet

® Instructions for Role Play (enclosure A)
® Role-Play Situation (enclosure B)
® Role Descriptions (enciosure C)
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. Handou1 B
: ) Enclosure A

- Instructions for Role-Play Activity .

Objective for Smsz!l Group Work:

To provide you with ar opportunity to demonstrate your communication style in 3 simulated situation and to
éxamine the effects of that style on communicating with others.

Time limit: 30 minutes ' '

Directions .
B B Select group leader to iead and keep discussion on target and on time.

2. Read role-piay situation description and assign a role to each group nie nler.
3. Enact role play for approximately 5 minutes or until conflict is resolved

4 Briefly discuss communication styles each player used in his or her assigned role (omrt any personal
" . references). ’

. - 5. Exchange roles and reenact same situation in different roles.

L)
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Handout 8 '\ : . ‘
Enclosure 8 . ; . -

_Role-fl'ay Situation ' | ' .

A Satyrday Happening prevemion program has been in operation for the past 2 months in the township of Sleepy

_ Hollow. The goal of the program is to provide high school students with alternative activities to drinking and to
provide young people with a place to congregate with their peers in a supervised environment. The program was
established in response to an‘increase in teenage vandalism which was determined to be associated with heavy .
drinking. The hlgh school has donated the use of the gym for the prevention program activities.

_ Several youths are on the Prevention Program Task Force, which is coordinated by the youth worker from the -
é  local alcohol service agency. Program activities vary from week to week depending on what the teenagers have
dac, ‘ed they would like to do. Activities in the past have in¢luded danm. ovies, talent shows, spom. and games‘

Tonight is game night, and about 20 young people are involved in games of chess, bridge, hearts, and checkers.
Several teenagers are being taught to play chess by two other young people. Food and soft drinks have been
. _ provided by the teenagers.

5 Well into the evening, Mickey and Ted arrive. They are known to have a history of drihking and vandat'izing prop- ‘
erty. Mickey has been caught stealing money from the drugstore cash register and picked up by the police for )
drinking. They try to create a disturbance by yelling and interrupting the games, saying, “This is-all kid stuff.”

PR

Dale, the youth workcr supe.visis . is evemng 's Happening, is concerned about the disturbance. So is Terry,
Dale’s assistant for the evening, who it one of the teehagers on the task force. Sandy, who has been playing chess
' all evening, is very happy to see his good friend Mickey. .
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Handout B
Enciosure C

Youth Worker (Dale) ) o .

Your first inclination is to ask Mlckey and Ted to leave. You are afraid if they become too disruptive they will

give the Saturday Happening a bad name, which might affect the continuation of the program. You are particularly
, concerned ahout the passibility of their damaging the school s and the other teenagers"property. You suspect
they have been drinking before they arrived. Your first strategy will be to try to defuse the situation by inviting -
them to join you and the others.

"~ Member of Task Force (Terry)

* You are as much concerned about the arrival of Mickey and Ted as Dale is. You have a particular interest in the —- -+~~~
successful functioning of tonight's Happening since it was your idea, and you contributed most of you'r free time
to the planning and preparing for this evening. You would.like to ask Mickey and Ted to leave but hesitate to ..
overstep Dale" s authority. You decide that however Dale handles the situation, you wili try to lend your support.

- “ . Troublomakef (Mickey)
You have a reputation for belng a big talker and a tough guy. Everyone knows you've had a run-in with the law
for drinking and trying to steal money from the drugstore cash register. Before coming tu the high school gym this
. ' ning, you and Ted, your good buddy. had a couple of beers.

¢

u've. declded to check out the Saturday Happemng since you have nothong better to do. You know that Ted
won'’t ob|ectsmce he will do aimost anything that you want him todo. You really thinks this Saturday Happening
. ° stuff is for the birds, but it seems that more and more of the guys you hang around with have gone at least once
- to the program. While you want to check out the scene, you don’t want to let on to anyone that you're really !
interested in any of the activities that go on here. To cover up your curiosity, you're hostile, derisive, and angry.
! . To attract attention and disrupt the activities you start talking loudly and are belligerent. .

Mickey's Friend (Ted) : ' : \

Most everyone associates you with Mickey, for whom you have a great deal of admiration. You're glad to have
stopped in at the Saturday Happening since you have aiways been curious aﬁgt what goes on here. You know
tonight is game night and people will be playing chess. You would never let Mickey know you warit to learn to
play the g8ame. You've had a few beers before coming to the gym and are feeling relaxed and loose, and-gou’re
really surprised to find Sandy there playing chess. You woul like to go over the the chess table to watch but hold
off to wait for signals from Mickey, who is starting to disrupt the activitics. -

'
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Mlckey's viend (Sandy) ' f

You like Mllkoy andfare happy to see him, At fir ou didn’t really want to'come to the gym, but theré was
nothing eln happening in town. Aithough you wouldn't admit it, you are having a good time. You are finally
gottind a chance to learn how to play chess. You have wanted to learn the game for some time but were afraid .

. ,that other$ would call you an egghead. You would like to get Mickey intcrested in Ieaming to play chess but are

afraid of how he might react to the suggestion. Yoy are more concerned about what he thinks of you and about
maintaining his friendship than about “any old game.” To show him that you ate his friend. you are supponive of
whatever he does. ' .
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Festerville iy thapr&;(fct of its creators’ imaginations. it exemplifies some American communities, but with its
almost outrageous variety of problems (including its name), this smail town is by noTians representative..On the
_nther hend. the problems prevalent amopg-the Fest\rville youth are well known in many, if not most, U.S. towns.

. BN . [
"These problems will' be the subject of a simulation activity to take place in the '/xt training session. Each trainee
_will be assigned the part of a Festerville citizen serving on a task force. In this activity, participants will enact a -
meeting called to plan‘a pilot prevention program for the teenagers of the community, If this_ac"itgity is to be
meaningful, the characters must.be believable, and participants must reflect assigned viewpoints father than their
own opinions. Before the session begins, you will receive a descriBtion of your rol and a brief note about your
hidden agenda or underlying motives. To play the part effectively, however, you also will need to familiarize
yourself with facts about the towh, its pebple, and its oroblems. In this bookiet you will Kad the needed informa-
tlon’and the results of a community needs assessment survey.completed by the task force prior to the meetings. *

The task force has been formed by a youth worker on the staff of Phoenix House, an alcohol treatment center.
oenix House provides cafe for young people referred by other agencies and for those who » ik in. Inthe past
years'the client load had increased fivefold. Now 75 young people participate in an outpatient program and 23

réceive treatment as residents. Despite indications of a need for a prevention program for youth in the community,

Lt nix Houre Is currently unable to commit staff time and effort to this task. - '

.

~The Youth Services Cdmmission has just announced that $ §,000 of Festerville's $800,000 Federal revenue
sharing funds will be ailocated for youth programs. At least'Tiy other groups are competing with Phoenix House
- for these grant funds. The,task force members (you) are ﬂ’elpins prepare a proposal and must select a problem -
focus around which to plan a pilot program. The deadline for the proposal is approaching and the group is under
considerable pressure to corpe to ¥ decision. - )

.
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-‘Mountain Brew: Manufacturer of beer anc.ale since 1927--2,600 employces.

. .
¢ - . -
z & v M

Festerville Demographic Data L .

Cxy

-

Location and General Information

Festerville is bocated in the Rising Valley area. TRe total valley population is 400,000 people. The outskirts of ,
Festerville are bordered on the cast by a lake. The arca around the lake is known as Cypress Beach. To the north-
east is the white, upper-middie class suburb of Festerville, known ‘as Oxford Village. The Devil's Pocket area, in

the southeast, is home to a large part of the black and other minority populations. The large low income housing

project is the scene of considerable social unrest, and most families live under the officially defined poverty level.

To the west are gently sloping lands that are at the moment undeveloped, with the exception of the hrghway To
the south there is an industrial * ark. Demographic and other relevant data follow.

"Population Data . Ethnic/Racial Data
33,000 total population " 44 percent black
Male 47 percent, Female §3 percent 20 percent Hispanic - .
Under-18 years of age, 37 percent . 35 percent white \
65 years or older, 18 percent 1 percent oriental

Principal Industries .
Westerr. Radio: Manufacturer of electronic components since 1941-3,000 employecs.

Kurloff Bakeries: Manufacturer of the world-famous Tasty Trifles. Home office in Festerville since 1951 500
employees.

-

Dubb Auto Pam Manufacturer of auto body parts for Big Thrce manufacturers since 1938, in Festerville since
1946 4,800 employces.

Festerville Power Plant: City-owned utility in operation since 1940-— 1,100 employecs.

QY
\ , :
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Summary of Recent Events | | o
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N . / . & . .' .
The following summarize: the events which occurred in Festerville during the past month and prior:to the Federal
Government approval to establish an alcoholism prevenuon prog am in thearea.

6/1 Western Radio announced a layoff ot 300 employ.es / .

6/4 Holiday dance at St. Martin’s Church. Crashed by members of the Three Two's gang (black). No serious
injuries. Five arresfed and held for preliminary hearing.

6/5 in a newspaper article W Hinkel, police chief, stated that potice linked the heavy use of alcohol to the
recent violent activities and promised to prosecute tqenage drinkers and any adults supplying teenagers with
alcohol. '

5/5 Festerville annual pncnil marred by fights. Three te¢nagers arrested for disturbing the peace and underage
drlnkung (released in the custody of their parents). | .

6/6 F.E. Tobias an?\qunced that eighteen new nonteac’(mg aides were being hired for Sept#mber to work in the
city’s three high schools.

§l7 Rev. C.T. Reilly started summer work program ut#der Federal grant, for young males between ages 13 and

‘ 20.

6/7 The Festerville United Gazette reported an increasing number of cars cruising the downtown area. An
editorial called for concerted police action.

6/7 The late TV news reported that a group of youths turned over a school bus which was returning to the
garage a‘ter being used to transport Father McGuirg's parishioners to a church event.

6/11 Rev. ). L. lones of the Miiler Menidbtiat Biptist Churgh callcd ‘or the members of his church to take some
action against the rising tide of juvenile crime. .

6/11 Concerned parents of Miller Meporual Church established a night patrol in two areas of the city.
6/11 The police chief, in an interview with the TV station, s: § that he felt it w ‘s dangerous business when citizens
,. appoint themse!ves police officers.

16 In a report of scheol performance released today, it was noted that the school dropout rate was reduced by
\ 3 percent (still 17 peroent) The report aiso noted that the overall perform....: for the system has gone up
| over the last year by  efrcent (still 37th percentile). SChoT superintendent attnbutes this to his efforts to

¢

’

! return to basics and tradit.nonal scl\oohng
6/18 Rev. J. L. Junes attacked rom the pulpit the shortsightednes of Police Chief Hinkel.

6/19 W. Rudolf, head of the Teachers’ Union, stated that a student, survey conducted by the union shows low
use of alcohol and other drugs

6/19 City council member H. Wrice refuted study released by W. Ru olf; claimed as many as 7 out of 10 kids use
some drug or alcobol Blames recent violence on use of drugs and alcohol.

6/20 | esterville United Qazette released an editorial that quoted results of nauonal survey which indicatéd one
out of four students has serivus alcohol problems. . _ .
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6/22 Three members of the Devil’s Pocket gang were admitted to hospital as 4 result of a severc fight.

6/22 Police ¢hief called for city council to pass a curfew law requiring all persons under the age of 18 to be off
the streets by 10 p.m.

6/23 City council passed curfew law by 6 to 2 vote.

6/24 Police car turned over and burned today. As Officer jackson completed a foot patrol, his car was overturned
by a group of young people. The youths ignited the car with gasoline. The fire departmem had the blaze
under control shortly after 1 p.m.

6/26 C. Bailey announced a grant to be awarded from Federal revenue sharing funds to establish a prevention
program for youth. The award will be $125,000 annually for 3 years.

6/30 Radio Festerville announced today that several young women were arrested for the use of alcohol and reck-
less driving. It was further learned that this was the third case of drunken driving among teenagers this
month. -

6/30 City council denied 2oning change that would permit the construction of an amusement park near Cypress
Beach.

6/31 Chief Hinkel-announced that 127 youths had been arrested since the curfew law went into effect.
6/31 There was a small fire at midnight in back of the county court house; police suspect arson.



W

e
Y
4

RESULTS OF THE COMMUNITY NEEDS ASSESSMENT SURVEY

TALLY OF INDIVIDUALS CONTACTED-—-

Agency and/or Services Resources View of unmet Suggested prevention Possible constraints Willingness to
individual provided avallable needs strategy in working with this collaborate
1 . ) agency on program

Charies Balley Director of Center staff. Does not see aicohol See nonspecific activities Has preference as to which Yes, ultimately responsibie
Youth Services as primary .probliem. as important part of area program should oe in. for establishing a prevention
Com mi“bﬂ. . Need social aiternative.  prevention ll}ernative. program,

Seima Goldstein Youth Com- Able to get Need to improve Atcohol program in Not trusted by community Yes, feels that there ate
mission board volunteers, schools. schodls  activities should members in S.F. some arcas where program
member, head mostly be enjoyable. Non- wil do most good
of Volunteer women from speacific and specific,

Parents’ Union Oxford Village. : ‘

Dr. C. McGulire

Lamar Lamont

Linda May Primero

Malcom Ozamba

Willard Hinkel

Dr. Arnold
johnson

Hank Wiice

Wanler Rudolt

Youth counselor
church activities

Youth worker

Class president

Musician

Police chief

Director, Alcohol
Abuse Prevention
Program

City cauncil
member

Teachery' Union.
representative

Church facility.

Two members
of staff. One Is
a recreation
specialist.

Has access to many
teenagers. Could use
student government
to publicize the
progrram.

Willing to teach
music.

Police Athletic
League.

Personnei from his
program, written
materials on
alcohol.

Strong contact
with youth group,
S.t.

Fossibly able to get
other teachers to
help develop a
program.

Not enough service
to the black community.

Kids need to learn
job skiils. They also
need a supervised

* fecreation program.

Not enough facilities
for youth.

Black kids not knowiﬁg
their history.

Information about
drinking. Strict laws
about teenage
drinking.

Teens need to hnow
how aicohol affects
the body.

Lack of thungs for
hids to do.

Kids nved to be
taught responsibility
through work.

i .

Aidohol informmation.
Involve parents as much
as possibte.

Reopen thc gym at Lim
and Ann streets. Provide
some job skills.

Getting kids invoived in
school activities.

History program, cuitural
activities, nonspecific.

Police Athletic League, non-
specific and specific.

Hire an aicohol specialist to
nresent information about -
alcohol use in schools.

Give hids activities that also
will carn money and pride.
Nonspecitic.

\bstinence tor youths under
1. Provide jobs 1or teens to
keep them oft the streets.

Gives a program a church
image.

Black and Hispanic kids
will not use the gym in
Pocket area.

May be a confiict between
values with white members,

Not respected among
youth,

Believes treatment should
have priority over preven-
tion programs. Feels most
youth programs dre just
trills.

Contlict with Rev, Renly's
work group.

very conservdative, mdv not
collaborate on a proxfam
that does not condemn
teenage drinking outright.

Yes.

Yes, teels the Pocket ared
should be glven priority

Unsure at this tim..

Yes, fecls Pocket should
get priority.

Yes, feels that PAL program
should be supported.

Would help provide intor.
mation to vouths about
alcohol.

Yes, howevet wants dn
aLive sdr .

Waould help start 4 job
program tor vouths,

~1
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juan Garcia Warlord Flying Gang members. Kids are hasseled. No Nonspecific. Is a warlord of the gang that As tong as kids from
Horsemen . place to socialize. is in conflict with Devil’s Pocket stay away.
. , ‘ Pocket garg. Lo .
Ezekiel Turnbuil Treasurer, Youth  Volunteer accounting Lack of jobs for kids. Abstinence. Alcohol-speclﬂc Sces schools as a place for Only if alcoholsspecitic ang
.:::l:es Commission setvices. information In schools. alcohol program. uses school tacilitics. .
Michael O’Conpar School bus driver  Wili drive bus. Need different programs  Abstinence foi youth, m\} not be accepted in Yes. . 3
for the different racial black or Hispanic community. v
groups in Festerviile.
4 . s
] 0

LY

75

-l
a-is

tL




- gy
. 1y

o SESSION 11
- " HANDOUT A

W
A

Overview — Session Ill

-

> Session Topic - Qbjectives Actuvities
m . ‘ Selection of a Problem 1. Apply a consensus-seeking process Simulated task force
Focus in a simulated setting. exercise

2. Using this process, select a problem
. facus for a prevention program
based on a set of community needs
assessment data.
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« 1 individually rank.

PHASE |,
STEPI

problems

Process for Task Force Work -

 re———
| PHASE I,

STEP I\
individually -
clarify top-rated .
problem -

PHASE II,
.STEP I
Combine
individual
suggestions on
master list

¢
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PHASE I,
STEP il

t valuate
unportance of
restraining -
forces
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Festerville Task Force Instruction Packet: o e
Selecting a Problem Focys

. i o

Contents: . _ i .
® Summary of Tasks (enclosure A-)
Step-by-Step Instructions fér Group Work Process (enclosure B)
Problem Ranking Individual Worksheet (enclosure C) ¢ -
Problem Ranking Group Worksheet (enciosure D)
Criteria for Problem Ranking (enc!osbre E)
Guidelines for Reaching Group Consensus (enclosure F)
Problem Clarification Individual Worksheet (enclosure G) : ) - 5
Problem Clarificatios Master Worksheet (enclosure H) '

.
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First Task-R ad description of assigned role and hidden agenda,
utes)

Sens)nd Task-Cpmplete Phase |, Consensus Seeking (45 mlputes)

review Festerville Informatlon Booklet ( 15

Handout C
Enciosute A

Step I-Members individually complete Problem Ranking Individual Worksheet (reflecting the views of the.

character they are to play).
Step 2—TasR Force completes Problem Ranking Group Worksheet.

. Third Task—Complbte Phase Il, Problem Clarification (1 hour). .+~

Step I—Membkr-s complete Problem Clarification Individual Worksheet.
Step 2-Task Firce develops Master Problem Clarification Worksheet. '

Step 3—Task Force evaluates | réstraining forces and selects problem focus or returns to Phase 11, step 1, and

considers another prospective problem focus.

~s
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Handout C : 7 : - ' o ' .
Enclosure 8 : _ . . o Vo

4

Step-by-Step Instructions for Group Work Process
. (Review each phase as it is undertaken) .
. . ) : P : . .

. ) . .- ' — . - ' ! ’ .// .
Phase |, step I: Participants, in tﬁelr assigned roles as Festerville citizens, first individually rank in order of im- '
portance the items on the Problem Ranking Individual Worksheet, a listing of needs most frequently cited in the

| Festervitle agency/community assessment. These rankings charify personal preferences regarding the relative -
* " importance of each issue before the group begins ranking the same items. - é :

Phase I, step 11: Using the Problem Ranking Group Worksheet, participants next order the problems according to

the gioup's view of their importance. To assist in reaching tonsensus, the group members examine the problems )
according td specific criteria. in addition, personal perceptions, attitudes, and preferences from the individual o
Worksheets can be considered as subjective criteria that may influence ranking. Guidelines for reaching group '
consensus are provided. .. ‘ T - N :

Phase 11, step |: The group next begins to examine and clarify the problem that was identified as the most impor-
tant. To simplify the task, group members individually fill out the Problem Clarification Individual Worksheet. On .
. * these forms, membecs clarify their individual perceptions of the problem. They also suggest changes that might
- improve or sharpen.the problem. focus. In addition, participants identify people who will be involved in the solu-
tion, specify what their roles are likely to be, and describe how they may relate to the task force. Task force
members also list driving and restraining forces that might affect resolution of the problem.

Phase i1, step 11: The member assigned the role of group leader (the Festerville youth worker) uses the information
from the individual worksheets to make a Master Problem Clarification Worksheet which incorporates the sugges-
tions of each task force member. Lists of individual suggestions are made on a flip chart, chalkboard, or overhead Y.
proiectog,‘g,o the whole group can see them. Differing individual perceptions Righlight the possible interpretations
of the prodiem and-assist in formulating a single definition acceptable to the whole group. The individual sugges-
tions are also used to make a comprehensive catalog of all restraining and driving fcrcés. as well as all people who
" might be involved. The list of those forces promoting ch. and those restraining or resisting it enables the group .
’ -; -to focus on the practicality of implementing a program a ressed to the selected problem focus. The same -
consensus-seeking techniques used in seléction of a problem focus should be used to formulate the group response

to the items on the worksheet.

i Phase |1, step 111; The group examines the restraining forces. If they seriously outweigh the positive influences,
the problem very likely is not practical asa problem focus. If it appears to have insurmountabie obstacles blocking
its resofution, the group returns to step | of phase I1 and applies the process to the second- or third-ranked prob-.

. lem. The problem statement finaily selected becomes the focus.of the planned prevention program.

\J . »
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Over' the past'several weeks, information has been gathered from a represéntative sample of comménity leaders.
Each individual was asked to express what he or she perceived to be aicohol-related problems confronting Festerville.

Below is a list of Festervilie’s top problems con’\p‘lled from the above-mentioned survey. Your task is to rank thése ‘ s
problems acc'ordihrt’é. the importance you (in your role) attach to then . Write the humber 1 by the problem that
. yQu 'rank as the most important, the nul_'nbér 2 by the second most imp artant problem, etc. . ) .

. . . .,
L4 “ . e . J> 14 ¢
. 4 M . ~ ©

The high incidence of vandalism caused by teenage drinking on weekends. b R .

The high percentage of young drivers (ages 16 to 18) arrested for driving while iﬁtoxicated.

- - ' ¢ ey " . ) ¢ .
- . The lach of comu..unity interest in its young people. ‘ _ - o \ .
The limited recreational facilities availéble.duringthe weekends.’ _

The lack of social events for young people. . - ¢ . .

« ——=g Increase in racial tension among young people. . \ . e s e

+ . . 1y

N - "Increase in violent confrontations between youth grou

Survey among youth ind.icated lack of alcohol informati

«

+

¢ . .
Thg high number of young people reqyiring alcohol treatmer.t programs, . ’ A
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Handout C
Enclosure O . \‘

Problem Ranking Group Worksheet

) . \ .

This is an exercise in a group decisionmaking. This means that the ranking of alcohol-relatec ~~oblems identiffed

# in your community must be agreed upon by all task force members before there is a grou n. Not every
ranking will meet with everyone's complete approval. Try, as a group, to make each ranl ng .. on v-hich all
group members can at least partially agres.

Your Ranking  Group Ranking ;
- - ‘Q .
» »

The high incidence of vandalism caused by teenage drinking on weekendJs.

P The high number of young people requiring a.cohol treatment program..

The high percentage of young drivers (ages 16 to 18) arrested for driving while

; ' . - -intoxicated. ‘
. . . ’

) The lack of community interest in its young people.

e’ : ¢» The limited recreational facilities available during the weekends.

Lack of social events for young people. , .

v

Increase in racial tension among young people.

Increase in v olent confrontations betwesn‘youth groups.

Survey among yoyth indicated a ‘ack of alcohol information.
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o | ! Enclosure £
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Criteria for Problem Ranking | ; \
[ ' \\‘
: « i \
- ! S \
. _ f \
] " | I‘I\
® |s the problem' specific? - Cod ‘ : '

® lIsitaproblem on which some progress can be made in a relatively short time? (Usually this mcans the problcm
can be approached in steps, working toward a solution a littie at a time).

#® [s it a problem that concerns enough different mdmduals and groups in the community who are willingto |
spend time and energy solving it? ¢

\

» Pa.

.® s it aproblem ibout which a few individuals and groups « the community are abje to take some kmd of \ |
I action?: .

® s it aproblem in which you and your agency have some interest, although it may not be the strongest interest
for either ¢ yoy? .

QI

- ® Isitaniss. around which serious pg,larization has nYt already occurred within the community?

., i 4 . ~
| ., . '
i \

N |
! 14

-

a4,

.
0 o)
~ ay
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Handout C

Enclosure F

Guidelines for Reaching Group Consensus

. Support solutions with whichvou can agree to some exten..
. Avoid conflict-reducing techniques such as ma]ority vote, averaging, r'trading in favor of some ranking

technique such as assigning numerical values to the individual criteria and sumiing the values of those critcrla

" satisfied by each problam. ¢

82

. View differences of opinion as a help rather than a hindrance in decisionmaking. -
. Don’t let one dominant individual dictate to the group or make a decision for the group.

. .
. . '.‘




o : Handéul'c
. toe . ) Enclosure G

4

Problem Clarification Individual Worksheet

.

. Think about the problem that has just been selected. Respond to each itein as fully as necessary for another
participant to understand the problem.

1. | understand the problem specifically to be:

2.  The following péople with whom the task force must deal are involved in the problem:

\

a. Their roles in this problem are: ’

b. They relate to the task force in the following manner:

3.  lconsider these other factors to be relevant to the problem: ,
If | consider the present status of the problem as a temporary balance of opposing forces, the list of people, L
‘ attitudes, agencies, and ideas on the léft would be those working toward or amenable to change. Those listed on
the right are those which are resisting change.

.

DRIVING FORCES RESTRAINING FORCES .
1. 1. ,
2. 2.
3. 3. ,
4. 4.
) s. y s. o
6. ‘ 6.
7. 7.
8. . 8.
9. 0, v

e
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. Enclosure M
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-
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® f
Using those suggestions fggm each participant thatcan beaccepted by the wh. . yroup, fill in the following items:

1. The revised problem statement: * '
! 2.  The people involved with: the problem: -
" a. Their roles:
. b. Their relationship with the task force:
3. Other factors identified as relevant to the problem:
4. The list of driving an@'restraining forces: N
0 DRIVING FORCES . RESTRAINING FORCFS 54) T e
1. .
2. 2.
\ i 3,
. -
4, 4,
5. 5. N
6. 6 ’
tr i
. t 7.
8.
9, 9,
v
i d
. 84
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SESSION 111
HANDOUT D-1

Traiver Note: Duplicate four copies of handouts D 1-D-$ and dnstnbutc one xo a member in each Festerville
simulation activity group

\

. L. \J ¢
Role Description . : e
B ~ - ¢
TASK FORCE MEMBER # 1 - YOUTH WORKER ,

You have a master’s degree in the social science that you reccived from a smail university in Tennessee. Because
¢ f your deep reiigious convictions you wo: ked several years after graduate school in a mission in South America.
With the advent of the civil rights movement you felt your place was back in this country. Upon returning you -
joined a group warking for fair housing in Chicagc. After 4 years with the fair housing group as a member of the
nlannmg staff you left to work with a Hispanic group. It was through this group that you found out about the

;ob as a youth worker in l'estemlle &

4

The job seemed ideal; Fmerville isa small tow. and you locked forward to a change in your lifestyle. After 2

* weeks you realized that the pace in Festerville is much slower th, 1 you had anticipated. After a great deal of

frustration you asked for permission to speak to the board about doing something about Festerville's racial
violence. The timing was perfect. The reveiue sharing monies had just been made available. The board appointed
you as a member of the tasi force. You were asked to interview community members and collect data sd the

- task force might determine an accurate problem focus. In the process of these interviews, you became convinced

more than ¢ver that the problem in Festervulle centors around racial issues.

Hidden Agenda; You want to mdve the group into a program that deals with the racial issues of Festerville.
You also belicve that alcohol is a part of our cu' ‘re and that ‘‘kids just need to learn how to
drink.” You khow that with the proposal dead!ine you must reach a decision at this meeting.

Instructions: Bring up the racial issue at least three times. As the individual responsible for assembling and
directing the efforts of the Festervilie community task force you are to serve as the facilitator
for the group in achieving consensus on a program focus. Since this activity requires the posi-
tive, constructive interaction of the task force members, you should stress the basic ground
rules that will be used to arrive at a group consensus.

L
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’ o A * HANDOUT D2

4

Role Description L o o ‘

TASK FORCE MEMBER # 2~ BOARD MEMBER OF PHOENIX HOUSE

You accepted the appointment to the task force because of your concerns about gang violence. You moved to
Festervilie 12 years ago from New York City because of the violence on the streets. Yay now havé two young
daughters whose safety cu .cerns you. Your eldest dau;}\rer (15) was recently roughed up on a bus by a gang

of youngsters, - . . .

You don’t see alcohol as a big problem among youth. You agree with Chief Hlnkel that the problem lis with
adults supplying alcohol to underage drinkers. You believe in stronger laws, but don’t believe that will be possible
with such liberal legislators.

"\ : '
You've been feeling that the *‘colored” people of Festerville have not been meeting their civic responsibilities.
You don't understand why black parents can't ~ontrol their kids’ activities.

Hidden Agenda: You are pushlng Chief Hinkel’s PAL program. You are good friends with Chief Hinkel, He
asked you to do what you can to get the program sponsoied.

Instructions: You talt. constantly. You interrupt anyone that is not supporting a direction that yot would
like to see the group pursue ’

(5%
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5 : . HANDOUT 0.3

of

Role Description

TASK FORCE MEMBER #3 - |AYCEES MEMBER ~ - - .

You run a small men’s and women's fashion store in downtown Festerville. You have been a recovering alcoh.!ic
for 8 years. Your experience made you feel that alcohol has no redeeming value. You also feel that allowing
young peonie to drink is allowing them to commit suicide, You testified before the State legislative committee
when the legal drinking age was being lowered. .

You are willing to do anythlng that will keep people from drinkmg .

Hlddca Agenda: Your business is foundering and so is your will power. Your preaching about the problems-
about alcohol —is as much for your benefit as for others. -

" In tructions: Try to keep the group centered on alcohol issues. You must bring up the need to stop young

-people from drinking altogether at least twice.

13
4
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sessionmt . . ' ..
HANDOUT 04 ' .

Role Description S .

TASK FORCE MEMBER #4' — STUDENT

You are-a high-schoot student. Your school counselor recommended you for the task force. You don't see anything . -
wrong with young people drinking. You feel that most adults just don't listen. You were surprised that the young
people were asked to participate on the task force. When you arrived, you found you were the only student there.

-

Hidden Agenda:  You feel that you are the “token” youth on th'e. task force. You don’t know what to dc about .
. it, but you are angry. Your friends are giving you a hard time about being on the task force.

- a You feel more youths should be consulted before a decision is made.
P instructions: You speak only when asked. On every oppottunity that does arise, point to the lack of youth
e, input. : : ‘ ;

' rY-‘” . N

/ o .

=1
v r
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- B : ' : SESSION 1!
- HANDQUT D-$

Role Description -

¥
TASK FORCEE MEMBER #5 — PRESIDENT OF THE BAPTIST CHURCH CONCERNED PARENTS' LEAGUE

You are an avid member of the Miller Memorial Baptist Church. You are president of the Concerned Parents’
League. Your league patrols southeast and northwest Festerville in four vans. Chief Hinkel condemns this action
asirresponsible. You feel the police aren't doing the job. The league has been wccessful inbreakingup.or stoppmg
several fights.

Hidden Agenda: - The League needs money to contmue, if the current: League can get some of the youth money,
it will mean a permanent job for you.

Instructions: Mention youth violence as the problem at least twice.

89
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SESSION IV, S ' - . S
HANDOUT A : - : . |

. >

- . [

Overview — Session IV

. .
Y . -

L] . ~
Session - Toplc .  Objectives Activities
v Selecting a Prevention 1. Define the term “strategy” and list Lecturette )
" Strategy . ' the types used in alcohnl abuse
prevention programs. .
2. Cite examples of current prevention ' Slmulate}- sk force
. programs and the strategies they exercise {individual
employ. : - and group tasks)
b 3.;Select a program strategy appro- Group discussion ¢

priate for a pilot prevention program. : . .. ‘o

1.
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i : T - ' SESSION IV
/I . y ¢ ' . . ' - ’“ANDOUI 8
’ ] *
. . - (O ' -
; o : * - ..
. R . - . . *
Festerville Task Force Instruction Packet: . e o,
- Selecting'a Problem Focus - o . ‘ . -
| . .
' \ ! . L}
- . ) o . . /.-
Contents: ' ' '
® Instructions for Task Force (enclosure A) . '
® Sclecting a Prevention Strategy—Individual Worksheet (enclosure B) .
+® Selecting a Prevention Strategy—Master Worksheet (enclosure C) C . A
® Criteria for Selecting a Prevention Strategy (enclosure D) - C.
LY T ‘ ' . . . ’
) ‘ ¢ \‘.
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- ‘ ‘ ’
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Handout 8 e

] . ' . P .
B Enflcsure A . - ) IR ‘ )
. Y A ,\ )
L] ' ) ~ q
-+ h ” ‘ - ‘l .
! + Instructions for Task Force &
! . . ~ .
- ’ V *
- ® . [ >
.4 : | ! . . . ‘\
* 1. Using the problem focus selected in session [11 and the available resources (the handbook, the Festerville

. Information Bookiet, and ideas ‘expressed earlier in the session) suggest the goal, targdt audience, behaviors
* to be affected, and indicators of success. Then formulate strategies to achieve the goal. Members first work -
IR individually, suggesting different types . f strategies indicated on Selecting a Prewntion Strategy-lndwidual
- ' Worksheet. Remember to play your assigned role. )

-~ 2. Th task force reaches consensu’ on & single suggested strategy. Decision should be made after Ziscussion
" of all of each- members ideas and aftgr consideration according to given critem Record the fial decisaon

c . onSelectinga Prevemion Strategy—Master Worksheet, =~ )
° . ’ N e
' : \/ . N
- -, .7 0. .
* ) . . -
] ¢ .
- 1
y
»
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- ‘ : ¢ . Handout B. '
I » * » .
' ' * . Enclosure 8 s,

-

' e f . o s

* . 4 { . .

/ { . Iy . . 4 . .
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¢

'Ma Prevention Stra't‘egy--lngividd:xl Worksheet . .

. *", 4 * r * L4 -
' ._ - S
‘ : ’ . o 0 .
N i .‘._.... v -t s iea s e .._._.....‘._'_....5--‘-. ‘- e . . .
PROBLEM FOCUS (from session 111 Festerville simulation): \ . &
oo {rom o k- :
» * -~
. ‘f zvf -
i ' )‘ S ‘ -, ‘a
-~ . N\ - } . A . —
1 . e

Express the problem in the %o’lowtng terms: . , . | ,

1. Goal (what s to be iccomplished): ___,
[

v ¢ A .
2. Target audience: :
w -+ .3, Behaviors to be affected: : : ) ./ ' .
. . . 0 _ . ae - . ‘1
[ - -
- ' . * . . & o
, "+ 4. Indicators of success: _ -

< ‘ .
S. Strategies: : -
a. Environmental and social: : 1

—eewmimo e oo =0 (1) Alcohol-spegific.. T

. -

’ (2) Nonspecifit with a'icoho‘l component. .
p A
f . Y Y

}

-
s T

b. Personal Development: "~ R , ;

. §
' " "(1) Alcohol-specific. _ - SO S -
' ' ‘(2) /Nonspecific with alcohol component.
. .
. 93
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SELECTED STRATEGY FOR PILOT PREVENTION PROGRAM (sclect onc of the preceding):

-—ee - ——

.-
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Selecting a Prevention Strategy —Master Worksheet

PROBLEM FOCUS (from session 11l Festerville simulation):

Handout 8
Enclosure C

. Express the problem in the following terms:

1. Goal (what is to be accomplished):

4

2. Targeat, audience:

3. Behaviors to be affected:

4. Indicators of success: _

S. Strategies:
a. Environmental and social: -

(1) Alcohol-specific.

(2) Nonspecitic with alcohnl component. __

—— ¢ t——

v o

b. Personal Development:

(1) Alconol-specific. _ —-

-

(2) Nonspecific with alcohol component.

95
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. " Handout 8 |
" Enclosure O
Criteria for Selecting a Prevention Strategy ‘
.APPROPRIATENESS T(‘ ’ FEASIBILITY IN TERMS OF:
Problem focus Human resources ' -
_____ Goals and objectivés . *inancial resources
T Target audience . ) [ Physical resources
Agency goals Community climate

ta
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introduction

»

Participant Feedback Instrument

Most trainers, while interested in evaluating workshops .
or training events they conduct, are not interested in
carrying out elaborate tests, and uniess they are engaged
in a research projecu_qpmtjcaud statistical procedures
for analyzing participant feedback are not required. The
following participant feedback evaluation instrument
and guidelines for its'use are designed to provide the
trainer with an easy-to-use method for assessing ti.«
effectiveness of the training event he or she has just -

conducted.
Anonymity of Participants

Since the purpose uf the feedback is to provndc the trainer

with information aboyt the training event rather than

about the performam;g of individual participants, therr °
is no need for the participants to put their names on the
feedback forms. By guaranteeing the anonymity of the

_ respohses, the trainer increases the chances of receiving

honest feedback that accuratcly reflects the participants’

reaction to the training event,

inform trainees at the beginning of the program rather
than at the last minute. Participants should be given a
brief explanation about the purpose of the forms before
they are distributed. The instructions are self-explanatory.

Codins the Forms

To code the data into a usable form, the trainer needs
simply to tally the responses from the individual forms
as indicated betow.

Interpreting the Data

The central tendency or central position of the partici-
pants as a group, reflected by the rating scale, indicates
the general response of trainees. The quickest measure

_of the group’s central tendency is the mode; that is, the

rating that occurred most frequently. As one can see in
the table above, the mode or the rating most frequently
‘used by the participants was 4 (above average). While
each trainer may det rmine what will constitute a suc-
cessful workshop, o~ » suggestion is that SO percent or
more of the responses should be abdve 3 on the rating
scale. As one can see from the table, 54 percent of the

Administering the Feedback Form responses were above 3. Using the above criteria this
If the feedback form is to be used, the trainer should workshop would be called successful.
. * Number of Participant Responses as Distributed Across Rating Categories )
1 2 3 4" (]
Rating categories Exceptionally Below Above Exceptionally
. poor average Average average good %
Clarity of objectives - 1 3 s 1
Organization of workshop 1 2 4 3
Appropriateness of content 2 4 3 1
Clarity of presentation 5 4 1
Effectiveness of teaching aids 1 4 3 N
TO?AL‘f 1 4 18 19 8
| W L]
Number and percentage of responses 23 (46%) 27 (54%)
™M
\ N¢ 2
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SESSION IV : . |
HANDOUT C : _ .

You, Youth, and Prevention Training Program .
Participant Feedback Form ' .

Please indicate your asmsment of this workshop by circling one number under each of the categories listed below.

Clamy of Obiegtivu. ~The objectives of this workshop were understandable as presented and became evident as

the program uqfolded
Exceptionaily " Below R Above e Exceptionally
Poor Average Average Average Good
1 2 Y 4 /S
Omnmtlon of Workshop: The sequence and duration of the workshop was scheduled in a way which facili-
tated my learning. L
Exceptlonauy . Below Above Exceptionally
\ Poor Average Average Average Good
1 ' 2 B ' 4 5

Appropriatenm of Content: The conten and materials selected for the workshop were scheduled in a way

which facilitated my learning.
8

~ Exceptionally Below - . Above Excepuonally .
Poot Average Average Average - Good “ Y.
1 2 3 4 - . 5
. Clarity of Prestntation: The content of the workshop was presented in a way that was understandable.
* Exceptionaily Below Above Exceptionally
Poor Average .. Average Average Good
' 1 2 3 4 5
Effectiveness of Tuchtn; Aids: The teaching aids (overhead transparencies, films, and handouts) facilitated my
. .. learning.
Exceptionally Below Above Exceptionally
Poor Average Average Average Good
1 2 3 4 5
&
Q‘.*. 4'.0\‘EH\M(‘N~' RINT.NS R F .t 19°a2 A% &% 180
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TRAINER
REQUIREMENTS:

METHODOLOGY:

TIME
REQUIREMENTS:

.

Training skills and experience in planning and managing prevention programs are
equally important to the successful delivery of this training program. Several of
the sessions require considerable skill in direction of role-play and simulation
activities. Others rely on methods such as grqup discussion, individual probiem
solving, fectures, and brainstorming. The package developers suggest presentation
by cotrainers or a training team whose combined skills will fulfili both the require:

_ ment for subject matter expertise and the need for training skills. Specific sugges-

tions on how to deploy the training staff are included in the refresher material on
training tecliniques (see appendix A).

Session 1 * Exploring Concepts of Prevention
Session I1: Improving Lommunication \Vlth Youth
Session 111: Selecting a Problem Focus ,
Session IV : Selecting a Prevention Strategy - ’ i

13
s

Lectumﬁs, small afid large group discussions and problem-solving exercises, role .
plays, case study material, and a 16-mm flim,

*

Fourteen hours total training time; sessions are 3% hours in Curation (including
short breaks). )

t

LY
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You, Youth, and Prevention -~ - © .

. Session 'Outline Cards L

N
v
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THE PERSON OR ORGANIZATION OR!
ATING IT POINTS OF VIEW OR Ole%'N“S

; . STATED DO NOT NECES .

U.S. Department of Health, Education, and Welfare :%322:&;:’% Nmouai“m:;rg:ﬁ
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Public Health Service .
Alcohol, Drug Abuse, and Mental Health Administration “ ..
National Institute on Alcohol Abuse and Alcoholism
$600 Fishers Lane .
Rochville, Maryland 20857 .
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(1N * . . . . . .‘ . - ) . e .
. * . ‘.' ) . . X . ' -
- - ) *
«  These materials were deve!oped By the Natnonal Center for Alcobérﬁducauon For further. mformatlon, additlonal T
materials, or asststance in the use of these materials contast:  ° , 3 . " e -, Y
- ) Natlonal Centegifor Alcohol Educatnon et . *
. T. . o+ . 1601 North Kent Stregt. . »° - -= .
o Arlington, Virginia 22209 . . . '

Telephone: (703)_527-5757

a
-

This publication was prepared by the National Center for Alcohol Education ‘under contract number ADM 281-75-0013
from the National Institute on Alcohol Abuse and Alcoholism. NCAE is administered for NIAAA under this contract
by University Research Corporation. All statements herein do not necessaﬂly reflect the opinions, official policy, or
position of theNational Institute on Alcohol Abuse and Alcoholism; Alcohol, Drug Abuse, and Mental Health Adminis-
tration; Public Health Service; or the U.S. Department of Health, Education, and Welfare .
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o “ L SESSION [ EXPLOR!NG THE CONCEPT OF PREVENTION ~

Trglnang Sequence Overview

Welcoming remarks and introduction of participants (60 minutes)
Overview of training program (25 minutes) : . .

g

Introduction of session goals and objectives (5 minutes) .

A
B
D. Coffee break (15 mihutes) :

E. Lecturette—"Exploring the Concept of Prevention” (45 minqte;)
F

. Individual activity and group discussion-- "‘Clarifying Personal Concepts of Prevention”
" - . (45 minutes)

G. Summary of session outcomes (15 minutes)
“Total time: 3% hours

.
A4 .
4 .
I3

N
\

AU
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SESSION I: EXPLORING THE CONCEPT OF PREVENTION

4« . ‘ [ ] .
Goals and Objectives: -
Session' | goals:
\ e Establish an atmosphere conducive to learning.
- ' e Inforr participants of the training program goals and sequence of activities.
o Familiarize participants with the handbook and its contents. ‘
e introduce the concept of prevention and the elements of a definition of \brcvention.
e Show how these clemcnt's can be translated into prevention strategies.
Session | training objectives:
e |dentifv by name at least one-half of the participants and training staff members.
e List the goals of the training program.

e Refate the goals to the sequence of training activitiq.\ ‘og ¢’

M -
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® Specify the relationship between the handbook and thé training program content,
o ldentify the four key elements in any definition of pievention.

e Define personal concepts of preveniion.

110



SESSION I: EXPLORING THE CONCEPT OF PREVENTION

Methods, Materials, Mediq, Equipmen'r.

“Meeting Room Arrangements

Methods
e lecture
e Large-group discussion

e Individual tasks

Materials
‘\/ D e
e Handbook
e Handout A Introduction Guide 1i4

e Handout B: Overview - Session: |
e Handout C: Four Eleinents Basic w Actualizing Any Definition of Prevention

. ® Handout D: Personal Concept of Prevention



Media
e Transparency 1: Program Dverview
° Transbarency 2: Definition of Prevention S

Equipment ’

Overhead projector and screep

Writing paper

Name tags

Pens or pencils

Folders or notebooks for participants to store handouts and notes
Meeting Room Arrangement

e Large room; roundtable discussion



. 5
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SESSION I: EXPLORING THE CONCEPT OF PREVENTION

-

media

mew  Training Sequence  ——

A. Welcome trainees and introduce participants (60, minutes).
1. Convene session and pass out all handauts.
2, lntL;oduce yourself andtother staff members,
3, Briefly describe the background of the training program:
e title: “You, Youth, and Prevention”’;

e develcped by National Center for Alcohol Education (NCAE) with assistance of Area
Alcohol Education and Training Programs under a National Institute on Alcohol Abuse and
Alcoholism contract; .

e designed 10 assist those who work with youth in the planning and implementation of a
pilot program to promote prevention of alcohol abuse;

e developed in response to a national need; and

13
o tested by NCAE in ficld trials and revised as required. 1
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. .

4. Announce the schedule for the program.
Date and Date and

Event. Time" Event Time'
Session | - Session 111
Lunch ° - Lunch
Session 11 - . Session IV
. Supper - §upper
Optional Optional
Activities _ Activities

! To be filled in as appropriate by trainer.

114
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SESSION I: EXPLORING THE CONCEPT OF PREVENTION

" media

mmmee Tr@INING Sequence

5. Describe the facilities and discuss logistic details:
e Location of
— other meeting rooms
— restrooms
¢ Availability of
— supplies
— coffee and refreshments
e Arrangements for

- meals 1 15

—lother activities




o

“ ¢ .

6. Ask participants tc introduce themselves.

‘ - .. . .
Handout ¢ Review handout-A with participants. .-
A: Particl- N : .
mf,g:f"" ' e Using the handout, introduce yourself first, then call on the participants to do the same.
Guidé . ", . . .
e Set an informal, friendly tone, but suggest an approximate 2-minute limit.
Pencil, note e As each participant discusses individual training expectations, note any that are not within
paper for training design.

trainer
' B. Givse an overview of the training program (25 minutes).

{razspcrency I Usmg transparency 1, 1.:ate general objectives of each session.
-1 Progrem .
N\ Orerview 2, Pass olit copies of the handbook. ’

HandBook .

'3, Refer to the table of content. and describe the topic of each chapter and appendix.

[

4. Point out that:

® several steps of the planning protess not specifically covered durmg the sessions are discussed

comprehensively in the handbook and "

e the handbook is a resource for future prevention prc;gram p'l'anning.

. »

3




, SESSION |- EXPLORING THE CONCEPT OF PREVENTION
media ' . . .

e 1TAINING Sequence

C. Introduce session goals and objectives (5 minutes).

Hondout B: 1. Go over contents of handbook B with trainees. : .

Overview o
Session | 2. Relate specific session activities to the objectives and to thetotal program.

D. Coffee break (15 minutes).

E. Deliver lecturette—"Exploring the Concept of Prevention’ (45 minutes).

Iransparency 1. Using transparency 2, project definition of prevention used by the course designers: activities
2 Detinition which increase the likelihood that an individual's drinking-related behaviur is personally and

of Preventioun R At .
: socially constructive in a drinking society.

¢
’

o This definition is positive rather than negative. %
e It focuses on a positive approach to premoting personally and socially constructive behavior
(coping ability, self-esteem, decisionmaking iklu) . ’
. &
/




~ @ This definition is equa'lv appropriate for prevention strategies focusing :n personal develop-
ment and on environmentai change (see chart on page 10 of handbook).

o ‘Drinking-related behavior” refers to'the behavior of those who drink and of those who do
not drink.- .

e |t emphasizes that America is “a drinking society.” '
— All young people face a decision about whether to drink or not. \

— Often the..choice is made in response to peer pressure.

® [he reference to 'increase the likelihood" acknowledges the experimental nature of all
alcohol abuse prevention programs.

2. Point out that there are other accepted definitions of prevention.

3. Describe the three levels of prevention activities and how this definition remains appropnatg
at all three levels. (Draw from chart on page 8 of handbook.) .

® Primary Prevention includes all activities that reduce the number of new cases of people
whose drinking causes adverse consequences in daily life. Primary prevention focuses on
people who at present are not suffering from alcohol-related disabilities.
4

s
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equipment
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SESSION I: EXPLORING THE: CONCEPT OF PREVENTlON

Training Sequence

-

29

e Secondary Prevention efforts attempt to reduce the number of people who have nonsevere

alcohol-related disabilities. Examples are sleeping thro&gh classes the morning after a drinking

party or waiting on store customers with alcohol on one’s breath. In buth cases tie basic
responsibility of student or employee is being maintained but performance is impaired.

® Tertiary Prevention actlvmes are directed at the reduction of the number of people who'
have severe alcohol-related disabilities, which prevent them from carrying out the basic
functions of their roles.

4. Other definitions may be uscd, but all should be capable of translation into four key elements:
e Goal-What is to be done?
o Target audience--Who is to be reached? ¢
® Behavior to be affected—What behavior is to be modified?

o Indicators of success—How is success measurfdi 9

12



-~

Handout C: 5. Ask participants to read handout C as an example.'

Four-Ele-
f’o‘gz‘f‘%‘. 6. Lefine strategies as a means of accomplishing a goal.
ing Any
.Definition of . e Prevention strategies thus are means of implementing the goal statement in any definition
Prevention of prevention.
o Strategies and how to formulate them will be the subject of session {V. .
’) 1 4
F. Conduct indlvidual activity and group discussion “Clarifying Personal Concepts of Prevention”
(45 minutes).
>
Handout D: 1. Preview handout D. .
Personui .
,C,fe':‘;‘,’,‘;f;,‘,” 2. In this activity, participants define their own concepts of prevention and express them in terms
. .. of key elements (goal, target audience, behavior to'be affected, and indicators of change).

3.'Ask participants to take 15 to 20 minutes to fill out handout D. They may refer to the hand-
book (chapter | and appendix E) for additional information. The handout asks participants to
complete the exercise for primary prevention,

4. Initiate a discussion of the various views of prevention.

5. The following questions'may be used:
e What definitions of prevention were devised by individual participants?
e What were some of the specific key, efgments?

12V
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 equipment
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SESSION I: EXPLORING THE CONCEPT OF PREVENTION

4

Training Sequence ¢ (

e What commonalities can be found in the various definitions?
° flow do other participants react to these definitions?
— Do they contain the four-Basic elements?
— To which levels of prevention do they apply? ' )
6. Summarize the discussion:
e Prevention can be defined in a number of ways.
e The cause definition xs not universally accepted. .
e To be valid, a definition must be capable of expression in the four key elements,

121
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Summarize session outcomes (15 minutes). )
1. Describe the sescfon activities and outcomes. . 3 .
2. Show 9ow the outqpmes relate }6 the program goals and objectwes.

3. Poin

1 . \, :

-

out that selectnon of appropriite strategues will be covered in session IV

*

15
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- .B. Discuss'ion:-“Attitudes Toward Youth” (20 n;inutes.) . .

%

.o SESSION Il IMPROVING COMMUNILAT!ON WITH YOUTH

Tralnlng Sequence Overvuew S

*

A. Intrqductabq to session ob;ectlves (10 mmutes) - . R

*

C. Introduction and preseniation of film (30 minutes)

D Rule-play activity (15 minutes)

E.  Discussion - “‘Characteristics that Impede or Facmtate Commimncatlon ' (30 minutes)

F. { Coffee break (15 mmutes)
G. \Smail group role-play activity (30 minutes)

H. Discussion -*Assessment of Personal Communication Styles’ (30 minutes)

I Introductipn of Festervillg activity (20 minutes)

.} Summary of.session (10 minutes)

.“

123

Total time: 3% hours
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SE$SION I IMPROV!NG COMMUNICA)TION,WITH YOUTH
Goals and Objectives .

Session 1l goals: ' d

/

® 'lmpar; an awareness of impediments to communication between adults and youth.

@

e Provide oppottunities to practice and observe different styles of communication.
Session 11 training objectives:
-

e ldentify helpf{:t means of communication with youth.

® Recognize negative attitudes towards youth (particularly towards teenage drinking) and other
impediments to communication with youth.

e Demonstrate helpful and blocking communication styles in a role-piay situation.

® Assess the effects of individual styles of comqunication.

Q ' . lzi. )
LRIC . : L . 19




SESSION ll: IMPROVING COMMUNICATION WITH YOUTH ™

Methods, Materials, Mediq, Equipment,
Meeting Room Arrangements |

Methods
® |.ecture
e Film _ ¢

e Large- and small-group discussion

o‘ Role plays

Materials
e Handout A: Overview- -Session 1| _
e Handout B: Role-Play Instruction Packet 1¢n =

e Handout C: Festerville Information Booklet

Q .
[MC e Large name tags or labels for role players




(S

Media . Q
e Film: .The Party's Over | , |
° fransparency 3: Helpful and Blocking Characteristics (blank)
Equipment
e Overhead projector
e 16-mm projector
® Screen
e Pens or pencils and paper
e Grease pencils
Meeting Room Arrangement
e Theater setting

e [nformal discussion (small and large groups) -

126

21
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equipment

Handout A
Overview
Session 1

O

v
L4

" L)
. »

» -

* SESSION Il: IMPROVING COMMUNICATION WATH YQUTH

 Training Sequence -

A. Introduce session objectives (10 minutes).
1. Explain the purpose of this session. _
. Plannicg, apd implementing a prevention program requires skill in communicating with:
-~ teenagers who may be especially sensifive to negativeradult attitudes and

- adult community members who may not be sy mpathetic to youth and the issues that
. concern them, and who may feel that teenagers showd not drink at all.

o Therefore, the session permits participants‘to:
-~ observe typical types of communication between adults and youth and
— assess and improve their own communication skills.
2. Refer trainees to handouyt A for specific activitics and outcomes,

127
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B. Lead discussion—"Attitudes Toward Youth” (20 minutes). -

Pencils, paper 1. Without any introduction to this subject, ask participants individually to write down words or
z;"" :’z:f‘::;"‘l phrases that describe teenagers and teenage drinking practices. .

o o 2. Call on one or two participants to share their word lists with the group.

:7.',,":;,‘3: "' 3. As lists are read, ask the others to indicate by a show of hands how many listed the same or
m?i.lqmw ) similar traits. - .

4. On a flip chart or overhead projector, list characteristics used by the group to describe teenagers.

S. Point out that the traits represent commonly held stereotypes about youth.

Film: “Ihe’ C. Introduce and present film (30 minutes).
Party 'y Over* ® ~
1. Describe ““The Party’s Over” as:
e second in a series of four alcohol education films;
e produced by the HEW Office of Education with the NIAAA;
e for use in grades five through eight; ]
® an open ended film requiring resolution by the viewers in a role play.

16 mm 2. Show film,
pragector




SESSION II: IMPROVING COMMUNICATION WITH YOUTH

. media

=il Training Sequence

D. Lead role-piay activity (15 minutes). .
1. Ask for five volunteers and give each a name tag.
e Two pa}ticipantg will play Sarah’s parents. .
e Those remaining will play:
— Freddy,
-- Cookie, and
-- Sarah.
2. Instruct the volunteers to reflect the attitudes of film characters.

3. Ask the remaining participants to take notes of the particular words, actions, and attitudes
communicated to and about the young people.

- 109

24
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4. Set the stage by using simple props (tables and thalrs) and by defining the physical dimensions
of Sarah’s living room. :

S. Instruct volunteers that they are in the living room shortly before the arrival of Sarah s parents;
they are to act out the scene as they think it maght have concluded.

6. Volunteers enact role play. ‘ .
Lead group discussion—"Characteristics that Impede or Facilitate Communication’ (30 minutes).
1. Starting with the observers, ask:

e What words or actions used by the “‘adults’’ would you identify as helpful (a e., facilitating
communication)? Why?

o What words or actions used by the “adults’’ would you identify as unhelpful (i.e., blocking
communication)? Why? :

e What words or actions used by the “‘teenagers’’ would you identify as helpful? Why?
e What words or actions used by the “‘teenagers’’ would you consider unhelpful? Why?
2. Next ask participants who played the young people:

e What words or actions that were used by *‘adults” in the role play dld you consider helpful?
Unhelpful? Why?

e How did these words or actions make you feel?

120 23
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. .~ SESSION Il IMPROVING COMMUNICATION WITH YOUTH
media |

=< Training Sequence - *

3. Then ask adult role players:
o Inthe instancesidentified as helpful, what were you thinking, feeling, or trying to accomplish?

e In the instances identi‘ied as unhelpful, what were you thinking, feeling, or trying to
accomplish?

4. Now engage the whole group in discussion with these questions as triggers:

&

e What attitudes about young people and youthful drinking practices may be inferred from
adults’ words and actions?

e What are the implications of these attitudes in working with yduné people?

5. Brainstorm and write on the blank transparency a list of personal characteristics that facilitate
and that block communication.
131
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- Trgnsparency

-3 Melpful
and Blocking

= Charocter.
istles

® All of us stereotype groups or individuals. .

® One l‘ist should contain words that might be used to describe characteristics of an adult per-
ceived as helpful (one who facilitates comniuhication),

e The second list should contain words that describe characteristics of an adult who blocks or .

hinders communication.

. Use this exercise to start a discussion directed toward these points:

e The word “stereotype” is.a value-laden term that implies a negative and narrow description
or understanding of a group of individuals. '

o Stereotypes are keys to attitudes and these attitudes affect the way we communicate with
others.

o

o Not all stereotyping is negative; some is positive.

. The following trigger questions are useful:

e What are we doing when we label a group of young people with a certain word or phrase?
e Are all stereotypes negative?
e What are some commonly held stereotypes about teenagers?

e Can you think of and share incidents in which you were guilty of stereotyping?

132
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’

Helpful
Characteristics

openminded
friendly

caring

listens to others
empathetic
genuine
respects others
patient

8. Summarize discussion.

Céffee break (15 minutes).

mew.  Training Sequence

flexible
informed
consistent
honest
sympathetic
enthusiastic
concerned
promotes trust

133

Blocking
Characteristics

hostile
cold
closeminded
does not listen
hypocritical
judgmental
preachy
opinionated

|

o .

SESSIQN II: IMPROVING COMMUNICATION WITH YOUTH

e Trigger thoughts by writing down some of the examples presented beiow.

moralistic
uninforimed
indifferent
resentful
instills guilt

and fear
intimidates
jumps to conclusions

28



G. * Conduct small group role-play activity (30 minutes).
A\ 1. In this role play partu..pants will: .
e observe and practlce commumcatlon techmqués and

e get feedback about personal communication techniques and styles.

Hindout 8: 2. Inform participants that handout B contains:
Role-Piay . .
Instruction e |nstructions for R?le-Play Activity;

e Role-Play Situation; and
e Role Descriptions.
3. For this activity:
®. Break participants into groups of five members each.

e Using role descriptions in handout B, participants enact role play for approximately S
minutes or until the conflict is resolved

e After one enactment, participants change roles and reenact the role play.
4. Entertain questions about instructions.

S. Instruct participants to enact role play ‘as often as time allows.

13i
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SESSION Il: IMPROVING COMMUNICATION WITH YQUTH ="’

media

“mime11@INING Sequence

;ro;rfspo;emy H. Lead discussion—"Assessment of Personal Communication Styles” (30 minutes).

: Melptul _ . .
z;"';zrgf;:f_’"*’ 1. Using the following questions, draw out the communication styles employed and attitudes
istlcs played out during simulation:

e How éid the “‘youth worker' make the “‘teenager’’ feel?

o How did the “tcenagers’ make the “‘youth worker” feel?
14

e What unspoken attitudes about young peeple were communicated by the youth worker?

2. Transparency 3 can be used toidentify words which describe the communication styles demon-
strated in the role plays. '
3. Relate the activity to trainees’ personal experiences with these trigger questions.
f What kinds of problems have you encountered when talking with or working with youth?

./o How have you handled hostility, belligcn‘rﬂg\or resistance from teenagers?




Handout C:
Festerville
Information
Booklet

e : . g ’ “r
’ “»
[

9 .3, . . .
4

® Based on the’role-play experience, have you drscovered some helpful communication

* charactertistics? - ) ‘ o
- @ Based on the role-play experienee, what do you anticipate might be a problem for you or
. those who work with you when con;mumcatmg with youth? . . .

-

I Introduce Festerville {20 minutes).
1. Referring to handout C descrrbe Festerville as: - . :

e

® an-imaginary community with an inordinate, perhaps even outrageous, number of problerrp '
among the youth; -

o the subject of activities in the next two sessions.

2. Participants are going to assume identiti.s of community members servmg on a task force ina
simulated prevention program planning activity.

o The task force has been convened by a youth worker at Phoenix House, a Festerville agency
providing alcoholism treatment.

e [t already has completed a community needs assessment, the results of which appear in this
booklet, and the task force is planning a pilot program for a grant proposai.



SESSION II: IMPROVING COMMUNICATION WITH YOUTH

media

e~ 1riNiNg Sequence

3 Describe the town: .
e lucated in the Rising Valley area;
e iutal valley population -400,000 people;
e Festenille city population -33,000; L4
e bordered on the cast by 4 lake; '
e suburbs to the north and a poverty poc.:ket in the southeast;
e land to the west is undeveloped,
® to the south is an industrial park;

o racial composition 44 percent black, 20 percent Hispanic, 35 percent white, 1 percent

otiental,
137
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® major jndustries: et

- Western Radio (3,000 employees)

- Ku'rloff Bakeries (500 employees)

~ Mountain Brew (2,800 employees)

~ Dubb Auto Parts (4,800 employees)

~ Festerville Power Plant (1,100 emiployees).

4. Relate some of the recent problems:

fights, injuries, and arrests at dances, picnics, and elsewhere;

a scho<')l bus overturned and a police car burned;

arrests of three young women for intoxication and reckless driving;
imposition of 10 p.m. curfew for those under age 18;
establishment of a citizens night vigilance committee;

suspected arson in a fire at the county court house; and

public controversy in the press over the re-ont events.

138
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SESSION I: IMPROVING COMMUNICATION WITH YOUTH
media ) . .. -
mimen17@iNING Sequence,

5. Five agencies are competing for grant funds of $125,000 for a program to deal with the vouth ‘.
y problem.

6. Describe the contents of the Festerville Information Booklet:
a N R .
e introductory background with information about therk force and its purpose;
e facts about the demography and economy of Festerville;

e . Libulation of results from the needs assessment survey conducted in Festerville;

[

. g - \
e profiles of community leaders; and
o asummadry of recent events related to the alcohol problem among the youth.
7. Assign background reading.

® Ask participants to tamiliarize thcmﬁves with the hapdout as well as with chapters 11
and IV and appendix B of the handBook. 1 50




).

‘e

.' LR
e The activities un the next session require knowledge of the following information from
handout C: ,

- events,

-~ people and their hidden agendas, and

-- community resources. .
Summarize session outcomes (10 minutes).
1. Refer participants to handout A and summarize activities ;and outcomus of session.

2. Relate content to the overall program design.

l4v
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. SESSION : SELECTING A PROBL.EM FOCUS
Training Sequence Overview

A. Recap of first two sessions and overview of a third and fourth (10 minutes)

. B. Introduction of session objectives (5 minutes) .

) ot &
_C..—1Introduction of Festerville activity (15 minutes)

L o . D. Introduction of consensus-seeking process (15 minutes)

E. Instructions for task force activity (15 minutes)
F. Task force activity--"Selecting a Problem Focus" (1 hour, 45 minutes)
G. Large group discussion of outcomes (30 minutes) .

' H. ~Summary of session {15 minutes)

Touwal time: 3% hours

141
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5 | . " SESSION Il SELECTING A P.ROBLEM FOCUS
Goals and Objectives
Ses;ion ll.l goals: . .

e introduce a process to help pl.mnin.g groups choose a problem focus for a prevention program,
' e Give participants experience using these process skills in a simulated community setting
. Session H1 training objectives:
e Apply the consensus-seehing process in a simulated task force setting.

o Using this process, select a problem focus for a prevention program based on a set of community
needs assessment data,

142
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SESSION Ill SELECTING A PROBLEM FOCUS

Methods, Materials, Media, Equipment,
Meeting Room Arrangements.

Methods

e Lecture

Individual tasks

Small group tasks

Small and large group discussion

Materiais
Handout A: Overview Session {1}

Handout B: Process for Task Force Work 147

s
[ J

Handout C: Festerville Task Force Instruction Packet

o Handouts D-1 through D-5: Role Descriptions
ERIC ; P
'Full Text Provided by ERIC ' ) 40



ahe . . i A
" .
Media ‘ . .

. ‘ '.‘
e Transparency 1: Program Overview (repeat of session | visual)

-

e Transparency 3: Steps in Planning a Pijot Prevention Program
Equipment ’

e Overhead projector and screen

e Marking pens, pencils, paper

Meeting Room Arrangement

e Large room and breakout rooms or corners

*

41
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\  SESSION Ill: SELECTING ‘A PROBLEM FOCUS

-

‘

media

mew Training Sequence o

A. Recap first two sessions and preview third and fourth (10 minutes).

Transnaren s 1. Repeat transparency 1 to summarize objectives of first two sessions.
4 Pragram ' _
Oservien 2. Point out on the transparency the topics and objectives of the next two sessions.

o Sessjons 11 and IV show how to link the community needs assessment survey to the plan-
ning process.

e The activities also teach skills for use in working with a task force,
£  Introduce session 111 objectives (5 minutes). .

1. Explain purpose of session [, which is to provide an opportunity, in a simulated situation,
to achieve two objectives:

e to learn and practice a process for achieving group consensus; and

145
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. & using this process, to develop a problem focus f‘or a prevention program based on a set of
community assessment data. .

gcnd?utA: 2. Refer participants to hando''t A for activities and outcomes of session.
wrview -- °
Session 11 C. Introduce the Festerville activity (15 minutes).

1. Explain the purpose of the simulation: to apply a process that facilitates group planning activities
in selection of a problem focus for a prevention program. )

2. Describe the simulated setting:

, ¢ The partucupants will assume roles (to be assigned) as Festerville citizens servﬁ\g an a task
force.

e The task force has been formed by a youth worker at Phoenix House (Festerville alcohol
treatment agency) to-plan a prevention program.

Transparency 3. Describe what is to be done.

4: Planning ) /
@ Prevention

Program e Show transparency 4.

¢ The simulation begins at a point in the planning process where the youth worker has com-
pleted a needs assessment, organized a task force, and called a meeting to select (from needs
identified in tht Jmmumty) a specific problem on whnch to focus a pilot prevention pro-

gram (indicate o 1 tra.sparency). |

146 | "
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RO 'SESSION Ill: SELECTING A PROBLEM FOCUS

Training Sequence

3

e The needs assessment and task force formation aspects of the planning process will not be
covered in the training program because:

\- time constraints prohibit inclusion and

~ trainees can get comprehensive information and guidelines for these tasks in chapter 1!
(Agency and Community Assessment) and chapter 1V (Planning a Pilot Prevention Program).

e Before the simulation begins, the process to be used by the task force will bc described.

e Participants \:vill receive dctaihﬁ.i—ns.tructions in packets which will be passed out later.
4. Discu.ss purpose of the activity:

® to gain experience in work with a task force and

® 0 acquire skill in translation of assessed neceds into programs that have real value.

147 ' )



Handout
B: Process
for Use in
Task Force
Work

Handout C:

Task Force
Instruction
Packet

L

D. Explain consensus-seeking process (15 minutes).! *

1. In this exercise participants will use a two-phased process:
° problem‘selection (phase 1)
) problem clarification (phase Ii)
2. Both phases employ the same technique: .
® members respond individually to items on a worksheet and
® as a group reach consensus on the same items. ‘
| 3. Using handout B, describe the procedure for selectipg a problem focus.
E. Give instructions for task force activity (15 minutes).
1. Review contents of handout C:
e Summary of Tasks
® Step-by-Step Instructions for Group Work .
e Problem Ranking Individual Worksheet

® Problem Ranking Group Worksheet —

145 . ) 45
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SESSION HI: SELECTING A PROBLEM FOCUS

media a . ‘
meane 1TQAINING Sequence
e ° Gui.c.ielines for Reaching Groyp Consensus . ,
' T e .Criteria for-Problem Rankir.g-
B oA roblem Clarification Individual Worksheet
‘ ® Problem Clarification Master Worksheet i
) 2. Assign roles.
"; .« @ Separate group into four task forces of five members each.
g?;:{«)lc):.t;._ | ', ® Pass out one role (handouts D-1 th‘ough D-5) to each task force memben;.
iy _  ® Therolesinclude:
tions,

- a youth worker from Phoenix House (group lcader) (D-1),

- a board member of Phoenix House (D-2), 1 iy

- a board member of the Jaycecs (D-3), .




?

. 2. Entertain questions abqut procedure for selecting a\roblem Jocus. . s,

Toe

G.

*

. * - astudent (D-4), and w . .
- thc president of the Baptist Church Concerned Parent 3 League (D-5).
F. fBegm‘ﬁ'sk force actlvity (1 hour, 45 minutes). y
1. Instruct participants to bégin task force work, ‘ . ¢

e ¢
e Participants have 1 hour 45 minutes to completg the activity; coffee will be available dunng
that time.

" @ Instruct participants to reac community assessment data and their role identities before
beglnmng the Top Problems Worksheet. Allow approximately 15 minutes for reading.

.
3.:Entertain questions about instructions or materials
4. Task forces work toward consensus on problem focus. _
° Cnrculate from group to group to answer queguons and xeep groups on target.
° Be sure that coffee i is available during the exercise.
Lead large group discussion of outcomes (30 minutes).
1. Ash members of rask forces to report inforrnally (in the outcomes of the group work.

1 3
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SESSION il SELECTING\A PROBLEM FOCUS

~

-

Training Séquence

2. Use the following trigger questions to elicit discussion of the.process and its applicability to
situations participants have encountered or may have to deal with, :

¢ How did you feel in your assigned role?

. & What were some of the difficulties you éncountered in working as a task force? How were
these resolved?

e What aspects of this learning experience can be applied in your own agency?

e Have you been involved in or known of prevention programs where this step in the planning
process was omitted? Do you feel including this step would have made » jifference in the
strategies or solutions chosen? In the success of the program? &

H. Summarize session (15 minutes). v

1. Recap the procedure for selecting a problem focus. 1 9] 1

2. Summurize tindings of the task forces and outcomes of the exercise,
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A.
B.

D.

G.
H.

.

- .

'~ SESSION IV: SELECTING A PREVENTION STRATEGY

- Training Seqilence Overview

Review.of session il eutcomes (5 minutes)

Introduction of session IV objectives (S minutes)
Lecturette - “‘Prevention Prégram Strategies” (35 minutes)
Introdugtion of task force activities (15 minutes)
Coffee break (15 ninutes) —
Tash force activity —Selecting a Prevention Strategy (1 hour)
Group discussion- “‘Simulation Outcomes” (30 minutes)

Summary of training program objectives and outcomes (15 minutes)

Evaluation and closing (30 minutes)

162

Total time: 3% hours’
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SESSION [V: SELECTING A ?REVENTIQN STRATEGY
Godals and Objectives

Session l\l‘goals: n
X M “" : : (1)
e Explain the term,''prevention strategy.
® Provide information about current n.evention programs.

e Give participants a simulated experience, in choosing a prevention strategy for an already
identitied ~roblem focus.

Session IV training objectives:
o Define “strategy’ and describe the various types used in prevention ﬁrograms.
e Cite examples of current programs and the strategies they use.

# Develop a feasible program strategy to meet goals of a prevention program.

163 ;

51



o,
, ¥

\

SESSION IV: SELECTING A PREVENTION STRATEGY

Methods, Materials, Media, Equipment,
Meeting Room Arrangements

’ r

Methods
e lecture
e Individual tasks
o Smuall group tasks
e [iscussion

Materials
o Handout Az Overview  Session 1V

" e Handout B: Task Force Instruction Packet

e Handaut € . Fvaluation Instrument
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“Media e |
P . ‘ . s
- o Transparency 1: Program Overview (repeat of visual used in session |)

® Transparency 4: Steps in Planning a Pilot Prevention Program (repeat of visual used in
session {11}

Equipment:
e Overhead projector and screen '
e Marking pens -
e Paper and pens or pencils
Meeting Room Arrangement
e Large room

® Space or additional rooms for smali-group work

165
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, SESSION IV: SELECTING A PREVENTION STRATEGY
med'i'a' . . ' ) .
e IrAINING Sequence -
A;. Review session 1l outcomes (5 minutcs).
1. In session 1, participam;: '
. _ e learned new skills for achieving consensus on the choice of a program focus; and
e applied them in a simulated sctting. '
B. Introduce session IV goals and objectives (5 minutes).

-

Hundtout 1. Session 1V goals (refer to handout A) include:
A: Over-
view

evsion 1t ® providing information about current prevention programs and

® giving participants simulated experience in choosing a prevention strategy tor an already
identified problem.

2. The session training objectives require that participants be able to:

o define the term “‘strategy’”and discuss the types used in alcohol prevention programs,

106
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® citc‘c:\amplcs'm strategies used in current programs, and
® develop a feasible propfram strategy to meet the goal of & prevention program,
C. Deliver lecturette—*"Prevention Program Strtegies” (35 minutes), .
1. Describe strategies as: '
o the means used to reach a goal; .
® including the methods and ma"tcrials required to achieve a program objective;
o classified according to how the‘y approach the problem of alcohol:
— social and environmental (modification of laws, amelioration of social problems);
- personal development (building self-esteem, developing communicatior skills); and
e further subdivided into: '

- alcohol-specific and
- alcohol-nonspecific.

2. Cite examples of each type (refer to page 6 of the handbook).

~
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media <
materials
equipment

A}

Transparency

4: Stepsin
Planninyg

a Pilot
Prevention
Program
{repeat)

O

..,

© . JESSONN: SELECTING A PREVENTION STRATEGY

Trolnlng Sequence

3. Describe types of strategies most applicable w alcohol abuse prevention programing among
youth: .
® Use of an .lcoliol-specific st. itegy with any nonspecific approach is recommended.

® Nonspecific sirateg’ :s do not equip teenagers to make sensible decisious about use of alcohol.

4, Pravide examples from append’x E of selected programs already implemented and of current
programs (with a list containing the names of key staff and a brief desgription of the project).’

D. Introduce task force activity (15 minutes).
1. Participants will continue their roles as members of a Festerville task force.

2. The meeting to take place this session will result in the selection of a specific strategy to meet
the given problem focus (not necessarily the one chosen by the task forces in the morning

wession) and prevention program goal. 1 19Y .

' To be compiled by trainer.

56



Hundout B:
lask Force
Imtruction
Pack:t

—n
s

-

3. This step of the planning process refers to item 3 (fourth block from left, transparenry 4) and
occurs after objectives have been written and resoureesévaluated for a prevention program
that will address the selected problem focus. . .

s

4, The group will employ techniques learned in the morninﬁ work to acnieve consensus within
the group. ' v .

® Members individually ¢ 1iplete Selecting a Prevention Strategy —Individual Worksheet.

e By examination of the issues,according to given criteria and other techniques use. Juring
the morning session, the group should reach consensus and fill out the Selecting a Prevention
Strategy —Master Worksheet.

C.ffee break (15 minutes).
Begin ta<\ force activity (1 hour),

1. Break participants up into four groups of five each (the groups and roles used i in the session 111
Festerville activity should be retained).

2. Review contents of handout B:
® |nstructions for Task Force;

e Seclecting a prevention Strategy - Individual Worksheet;
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| ‘SESSION IV: SELECTING A PREVENTION STRATEGY
media . R

mew:  Training Sequence

e Selecting a Prevention Strategy—Master Worksheet; and @
o Criteria.for Selecting a Prevention Strétegy. '
\ 3. Direct task forces to brgin work.
R G, Conduct group discussion of outcomes (30 minutes).
1. Ask several task force members to briefly discuss the outcomes of the task force work.
2. Initiate a discussion -of the suggeéted strategies, focusing on these issues:
. pr useful and reliable would the suggested strategies be in the participants’' owncommunities?

e What problems might be encountered in communities as the suggested strategies are imple-
mented?

]
3. « sing the following trigger questions, encourage idea exchange and concentrate on actual prob-
lems encountered or likely to be encountered in real programs:

Q . ) ,/év
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. ' .
® Which of the strategies suggested in the simulatio.. activity would be valuable m your
. - = community?

e Would the suggested strategies be appropriate and feasible in your agency or community
in terms of':

— manpower,
— human resources,
— funding, and
”
— agency goals?
e What strategies would you like to see implemented"in your area?

e How would you involve consumers (the young people) in program planning and implemen-
tation?

.

e What problems can you foresee in implementation of the suggested strategies?

] What resources could be utilized to facilitate implementation of prevention program stiategies
in your area?

® Would there be vested interests within your community or agency that would impede imple.
mentation of the sugfested strategies?

pov
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- - «
Vg s

media . - .

materials T S S

e 1rQINING Sequence

. > . } [ 2]
/ v
- e What methods would work in your 01 community or agency to overcome some ot the
problems? y o
A% . . .

@ Whatskills or experience derived from the simulation might be usetul in your own prevention
Programming dctivities?

8 ® s the consensussseehing process applicable to your individual needs?
e How could it be modified to better serve your special requirements?
4. Summuarize the mgjor points ot the discussion.

H. Summarize training objectives and outcomes (15 minutes).

T ramparency 1L Reterring to transparency 1, review the godls and objectives ot the trainirg program, .
1 Progran b 14
. ogrym
herview . it} ), et . PR -
(repeat) 2. Use these trigger guestions to discuss outcomes: 1 62
. r]
Q
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Handout C:

t vuluation
Instrument

A N
e Which of the toptcs has particular relevance to your local situations?

® In what other contexts.can you apply some of the sktﬂs and knowledge gained from the
sessions?

e Do you expect to implement prevention programs in you own agency or commuynity?

Administer evaluatior instrument and close session (30 minutes). ]
- )
t o~
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